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1. INTRODUCTION
We have a vision of making Hunar Ghar India’s leading rural school. A school led by positive
values, not timetables. We are driven by care and love, not by exam results. We focus on
creating a safe and joyous environment where children learn from example and experience.
A school where every child matters, and where we are always there to nurture them.
You, the teacher, are the most important person in realising this vision. Your role is complex.
You need to be skilled communicators and mentors. You need to be able to manage large
groups of children, whilst understanding children’s individual learning needs. You need to
manage emergency situations calmly, and deal with children’s emotional and social issues.
While managing all of this, you track each of your learner’s progress, and plan their learning
journeys.
Because you take on all these challenges every day: You are our heroes. We want to do
everything we can to give you the recognition and support you need. We will work together,
as a team, to achieve more than we could as individuals.
This guide tells you all about learning at Hunar Ghar. It describes the values that drive our
school. It outlines our commitments to provide children with a safe and nurturing
environment. It also includes the activities that we undertake each day, week, and month to
create a wonderful learning space. By following this guide, by not only knowing but
understanding and practicing its contents, you will excel.
This Guide is just that; a guide. The guide only works - Hunar Ghar only works - because we
have you: our caring and hardworking team member. You, your attitude, and your passion
are the magic that bring our vision of an amazing school to life. It is here to support you, not
police you.
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1.1 OUR VALUES
Our values drive Hunar Ghar. They are our highest priority and are also actions. We want to
create a team where we and the learners at Hunar Ghar all act in the following ways:
1. Promote innovation: Offer a safe space for failure.
2. Inspire creativity: Combine different disciplines to imagine something new.
3. Solution-focused thinking: Focus on the next-steps to making things better.
4. Rigour and tenacity: People that take the time to do things right and keep going
when motivation is low.
5. Pragmatic & proactive: Deals with things sensibly and realistically. Favour positive
action over perfection. Can take tough decisions.
6. Evidence-based decision taking: Gathers and evaluates facts to determine action.
7. Inquisition and reflection: A mind that aims to understand the how and the why of
a fact, and considers where things can be done differently.
8. Can-do and resourceful attitude: A person that feels there is nothing they can’t do
if they were to try and learn.
9. Careful and thoughtful: Takes the time to do things with accuracy and quality.
10. Perceptive: Able to see and interpret small signs and nuances, and use this to adapt
how they act and communicate
11. Empathic and considerate: Mindful of the feelings and perspectives of others.
12. Self-Care, Hygiene & Sanitation: People that look after themselves and their
mental health.
13. Integrity: Maintains values in the face of challenges.
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Write the values from our June Orientation here:

9

1.2 TEAM STRUCTURE
The Hunar Ghar community is non-hierarchical. This means we are all equals. Teachers,
children, cooks, cleaners, interns, Educate for Life trustees - no one is more important than
anyone else.
We do however have different responsibilities, experience (in and out of Hunar Ghar), and
accountability. We have a team structure based on these differences. The team structure is
designed to support every team member to fulfil their role happily and effectively.
All team members at Hunar Ghar are leaders. There are four kinds of leader:
1. The child learner. The child is leader of their own learning journey. They also learn
to lead in their batches, such as being stationary monitor or batch council president.
2. Teachers. Teachers support child learning and lead batches, subjects, and
competencies.
3. Coordinators. Coordinators promote the objectives of their sections (eg balwadi
social vision) and support teachers in their roles.
4. Principal. The principal brings all of the above people together, supporting them in
their role, and ensuring that all administrative needs are being met.
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TEAM GROWTH
At Hunar Ghar we work to create a culture of reflection, self-assessment and inquiry in each
member of the community - all team members and children alike. By working at Hunar Ghar
you are expected to engage in a personal growth journey. If you don’t, you won’t get the
most out of your experience working with us.
To help you in this journey you will be exposed to other people’s good work, training specific
to your skill development needs, and mentorship to help you develop your reflection and
self-assessment. We want people to be doing and learning for themselves.
You will also get straightforward feedback. You are expected to take this feedback and
include it in your work going forward.
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1.3 THE ROLE OF A TEACHER
The word teacher is misleading. At Hunar Ghar, we don’t want teachers to teach! We want
you to create situations and opportunities for the children in your care to learn.
What’s the difference, you ask? Well, learning is something that the child in your care does.
Teaching is something that you as an adult do. To learn is an ‘active’ experience. It means
the child is assimilating knowledge and experience and combining it to create their own
understanding. Teaching is ‘passive’ for the child, they will hear what is being said or read
what they are told, but there will be less assimilation and they will develop less
understanding. We want all children at Hunar Ghar to learn actively.
If you teach, then the children will learn that to learn they need to be taught. If you create
situations and opportunities for them to learn, they will learn that they can learn in any
situation or opportunity, regardless of whether there is a teacher or not. This means they will
learn both inside and outside of Hunar Ghar, while still a student and for the rest of their
lives. Hunar Ghar creates life long learners!
Some examples:

•

Telling children answers to remember is teaching. Asking them questions where they
have to discover the answer themselves is creating an opportunity for them to learn.

•

Balwadi or class 1 children repeating the alphabet is teaching. Using flashcards,
games, and having fun while exploring letters is creating an opportunity for them to
learn.

•

You telling once pair of children what to do step-by-step as they do it in a science
demonstration is teaching. Giving the materials to all of the children in pairs, letting
them all take turns using the materials and resources, and asking them open-ended
questions to think about while they are doing it is creating an opportunity for them to
learn.
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LEANING BEYOND THE TEXTBOOK
As an experienced teacher at Hunar Ghar, you already know that we take learning out of the
textbook and classroom and into the community. We do this through activities like CLMs,
CLDDs, and PBSA. If you are new to the team, you will discover these and other activities in
this guide, at the June Orientation, and through your learning experiences at Hunar Ghar.
Learning beyond the textbook is about more than these activities. It is about helping children
develop into happy, confident, and considerate young people. As a teacher, this is a full time
responsibility. This is a continuous responsibility that is as important outside session time as
inside. This includes in the morning went the children are coming to school, during breaks
and lunchtime, and after school. You must at all times be a model person for our children to
learn from.
Examples of what you can do:

•

If you see dispute between students, approach them and talk them through
how to resolve the conflict by listening to each other and being empathetic to
the needs of the other.

•

If a child is visibly upset or hurt, speak caringly to them, ask them how they
are, and accompany them while they get cared for or looked after.

•

Engage in conversations with your learners about things they are working on
in their classes. Ask them open-ended questions so they think in new ways.
Show and interest in what they are learning, even if they aren’t in one of your
classes.

HEALTH AND COMMUNITY
Beyond creating a rich learning environment and engaging in constant learning journeys with
the children, teachers have the responsibility for children and community health too. Child
health can be physical or it can be emotional or social. Emotional health means the children
being happy and being fear free. Social health means children being confident to participate
in all activities and talk happily and easily with everyone that they meet.
As the teacher of a class of students, you know the children better than anyone. You see
them every day. You know all their names and families and histories. You can see changes
in them easily. Although our Health and Community team are here to provide medical
13

treatment, they can only know this is necessary for a particular child if you tell them. We can
only provide specialist care to a child if you let the health team know that there is something
wrong and it needs looking at. In Bakhel, where there is a lot of child illness, this is very
important. You will work with the Health & Community team to support this.

TEACHER RESPONSIBILITIES
The following is an overview of your responsibilities as a teacher
at Hunar Ghar. This shows the range of activities that you will
engage in. You will see how they all contribute to the holistic
wellbeing of a young person at Hunar Ghar. The manual – and
the support mechanisms such as monthly report, team meetings,
checklist calls that complement it – are the bare bones of how to
do this. It is our attitudes, practice of values, and beliefs that will
make it come alive. As a teacher you will:
Create a strong community and environment of wellbeing for the children by:
•

Prioritising the happiness and wellbeing of children in your care

•

Taking collective responsibility for making a happy and nurturing school environment
and culture

•

Creating a strong sense of connection and one-ness in your classes

•

Ensuring equal balance between academic learning, child health, and the positive
social atmosphere of Hunar Ghar

•

Always speaking and acting in non-violent ways

•

Practicing ahimsa

•

Having empathy for the challenges that children face in their life and accounting for
this in how the children are supported

•

Recognising that every child is different and has different needs, and that to meet of
collective responsibility to the children we must act in a way that reflects this
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Create learning situations and opportunities through well planned and documented:
•

Chapters

•

Sessions

•

CLMs

•

CLDDs

•

Special events

•

Assessments

•

Exposure trips

Create a continuous learning environment by:
•

Modelling our values to the students

•

Engaging with students inside and outside of the classroom and school

•

Creating situations and opportunities for children to learn

•

Keeping your Session Support books well updated

Celebrate and share child learning with the community through:
•

CLMs

•

CLDDs

•

The community newsletter

•

The community notice board

•

The SMC

•

Organising and implementing events with other schools and organisations

•

Sharing photos and stories of your classes and children with the Educate for Life
communications team

•

Parents meetings

Demonstrate responsibility and accountability to the school and children through:
•

Class council meetings

•

Parents meetings

•

Home visits

•

Participation in the SMC
15

•

Engaging CLDDs

•

Taking ownership of the school and learning as a whole

Continuously develop your professional skills and capacity through:
•

Engaged participation in training sessions

•

Weekly meetings with your section team

•

Going to exposure visits to other schools and sharing and implementing your
learning when you return

•

Running Saturday Session workshops

•

Developing your Teacher Portfolio to a high standard

•

Demonstrating high standards in the area of our school function that you are
responsible for

•

Observing other teachers’ sessions

•

Having and open door and mind for other teachers to observe and learn from your
sessions

•

Regularly referring to this document and following all its guidelines

Create a strong and supportive school team by:
•

Offering support and guidance to all team members where required

•

Supporting and valuing all team members equally

•

Monthly reporting

•

Data collection and sharing

•

Active engagement and good preparation for team meetings, feedback sessions, and
group discussions.

•

Working to find solutions to your own challenges and seeking help from others

•

Sharing your suggestions for adding new best practice to our school

•

Doing your work to high standards

•

Being punctual, reliable, helpful, and showing integrity as a friend-colleague.

•

Being reflective
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Create a positive school environment by:
•

Empowering the children to take care of their materials, classes, and surroundings.

•

Keeping the school clean and tidy

•

Maintaining a well used and organised teachers room

•

Being well planned, thoughtful, and consideration

•

Celebrating other people’s successes, as well as your own.

Enable healthy children by supporting the health and community team as directed in:
•

Child weights and heights

•

Times of vaccination, health screening, or medicine distribution

•

Following all guidelines for identify illness in children and sharing this with the health
and community team.
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1.4 OVERVIEW OF THIS MANUAL
This manual is a guide to support you. It contains guidelines of all our educational
processes. It explains why each one is important. It also describes how different processes
work in combination to complement one another. It provides simple steps and check lists for
each.
What is a process?
A process is a discrete activity that supports child learning at Hunar Ghar. Examples of
Hunar Ghar processes:
Community Learning Mornings
Child Learning Demonstrations Days
Batch councils
Saturday Sessions
This guide is divided into sections. The most important three are as follows:
●

Processes which support teachers

●

Processes which promote child learning

●

Processes which increase participation of community members and parents

The first section describes the support that you can expect as a teacher and the processes
which help you to work effectively as a teacher. This includes Saturday sessions (section
2.2), Chapter and Session Planning (section 2.3), Teacher Portfolios (section 2.4), and
Supportive Observation (section 2.5).
The next section looks at how we reduce barriers to child learning. It outlines techniques
taken from some of the best schools globally and how these have been incorporated into
Hunar Ghar. The section includes guidance about Community Learning Mornings (section
3.1), Child Portfolios (section 3.2) and Assessment (section 3.3), study Club (section 3.4),
and creating inclusive learning environments (section 3.5)
The third section looks at the role of the community in running and developing a school, and
the activities we can do to ensure the community are actively engaged with Hunar Ghar. It
includes sections about the School Management Committee (section 4.1), and Community
Newsletters (section 4.2), and Child Learning Demonstration Days (section 4.3).
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In addition to these three key sections, this document also has sections on how we can
develop well maintained school grounds, and a section on the importance of health.
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2. PROCESSES WHICH
SUPPORT TEACHERS

Being a fantastic teacher is challenging. It involves years of experience, an understanding of
children and their learning needs, good subject knowledge and a supportive environment.
Across rural India we see countless examples of schools in which teachers aren’t well
supported. As a consequence, there are high rates of student and teacher absenteeism,
poorly prepared classes, high teacher to pupil ratios, physical violence discipline and low
learning levels.
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The long term consequence of this is high levels of illiteracy, poor life prospects and long
term poverty for children. We plan to change all this!
We understand that it is difficult for a teacher to conduct a session if they did not have a
chance to look at the chapter beforehand. Planning how you will teach a chapter takes time
and thought. This is why we have provided time for chapter planning every week and
developed planning tools which reflect Hunar Ghar’s philosophy. Accompanying these is a
Session Sharing Book, which provides you with photocopies of Session and chapter plans
from previous years and CCE’s learning objectives, all in one place.
We also believe that without space for reflection, learning and growth, it is impossible to
achieve one’s potential. So Saturday Sessions include a Reading Club and space for
discussion, while Teacher Portfolios provide a personal space to record goals,
achievements, training and showcase work they are proud of.
Every child deserves individual feedback and support, so every teacher gets the same,
through supportive observations- these are an opportunity to share best practice across the
school and to get personalised senior support.
At Hunar Ghar, we believe that every teacher has the potential to be incredible. By creating
a supportive environment, we hope our teachers feel able to reach this potential and provide
Hunar Ghar’s children with a life changing education.
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2.1 SESSION SHARING BOOKS
Session Sharing Books save you time and help make your sessions better.
Thousands of sessions take place every year at Hunar Ghar. A class at Hunar Ghar will
have up to 1,000 sessions a year! You create a Session Plan for every single one. This
takes thousands of hours of work, so we want to make this process as easy as possible.
Session Sharing Books make this happen. By documenting this year’s Session Plan, it can
be used again next year. Session Sharing Books have several benefits:
•

Saves time. You can use a previously created Session Plan again, saving you from
having to make another.

•

Makes improving Sessions easier. When creating your own Session Plans, you
can build on someone else’s Session Plan instead of starting from scratch. This
makes it easier for you to create even better Session Plans every year.

•

We can learn from each other. As the name suggests, Session Sharing Books
makes it easy to share. By using each other’s Session Plans, we can learn from one
another, and together create a common high standard of Sessions at Hunar Ghar.

•

We keep adding value. It would be such a waste to create a Session Plan and use it
only once. We want to save, celebrate, and add to the value that you create. Session
Sharing Books makes your work easy to access and use, enabling this to happen.

We’ll plan nearly around 15,000 Sessions at
Hunar Ghar this year!
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There is a separate Session Sharing Book created for:
•

Every subject at Hunar Ghar

•

Every class at Hunar Ghar.

This means we have 36 different Session Sharing Books, as this table shows:
Class 1

Class 2

Class 3

Class 4

Hindi
English
Maths
EVS
Science
Social
Science
Sanskrit
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Class 5

Class 6

Class 7

Class 8

WHAT DOES THE SESSION SHARING BOOK CONTAIN?
Every Session Sharing Book is divided into three sections:
●

Introductory materials

●

Chapter materials

●

Assessment materials

1. INTRODUCTORY MATERIALS
The introductory materials section contains:
●

A list of each chapter from the textbook. You can tick these off of as you cover
them.

●

Recommendations of which chapters to cover when. This means the chapters
that should be covered:

●

○

before Dipawali

○

between Dipawali and Holi

○

after Holi

Baseline information. Information about how the learners you are teaching this year
did in this subject last year, to help you help them better. This includes:

●

○

A copy of CCE teaching and student progress.

○

Their summative assessment grades.

An annual planning template. Use this to plan how to cover the content over the
year, including:
○

Topics you will revise at the beginning of the year.

○

An annual calendar which plots which chapters to cover when.

○

CLM and CLDD planning sheets, so you can brainstorm ideas for these at the
beginning of the year.

● CCE competencies and objectives. You can refer to these every time you write a
Session Plan, to ensure you are covering all learning objectives.
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2. CHAPTER MATERIALS
The chapter materials section contains:
●

A photocopy of the chapter from the textbook.

●

A copy of previous Chapter and Session Plans.

●

A copy of previous assessment sheets relating to the chapter.

●

A copy of any CLDD or CLM plans relating to the chapter.

3. ASSESSMENT MATERIALS
The assessment materials section contains:
1. A copy of previous summative assessments written for that class and subject.
2. A copy of previous project-based summative assessments written for that class,
which relate directly to the subject.

USING THE SESSION SHARING BOOKS
Session Books are stored in the Hunar Ghar Office. They should be returned after use. We
should take great care of them. When you have planned your new Session, photocopy it and
add it to the Session Support Book.
You will use the Session Sharing Book throughout the year. The main times you will use
them are:
1. During the June Orientation.
2. When you are planning sessions.
3. When you are planning assessments.

DURING JUNE ORIENTATION
Over a short period of time (one or two hours per subject) you should get a good overview of
the chapters and content you will teach over the year, as well as the learning objectives and
activities. During the June Orientation, for each of your batches/subjects, you should:

REVIEW CONTENT
1. Review the course content. See how the Session were planned for each chapter
last

year.
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2. Review the CCE objectives and chapters. See how earlier sessions have been
planned. Look at how well CCE objectives were covered in the previous year, so that
you can think about areas you will need to revisit.

MAKE AN ANNUAL PLAN
Do this by completing the annual planning template. The first few weeks are always
occupied with:
●

Enrolment

●

Baseline assessments of children to understand their learning status

●

Covering topics from last year where there are gaps or where revision would help

Plan to teach the first chapter of the new textbook starting from week three of the school
year.
Plan the year so that chapters are evenly spread across the school year. Add extra days
where you will revise content at the end of a chapter.
The annual plan also tells you when to conduct CLM and CLDD- use the annual template to
roughly plan what the CLMs and CLDDs will be about over the year. You can use what was
done in previous years for inspiration, but try to make these fun, innovative and educational.
The advantage of planning in June is that it gives a clear picture of what the year will look
like and you will have plenty of support available.

WHEN PLANNING SESSIONS
You will make topic and Sessions Plans at the following times:
1. During the June Orientation
2. During Saturday Session
3. During your Planning Periods
The Session Sharing Books should be used in each of these times. Chapter and session
planning are discussed in more detail in section 2.3. They an essential part of empowering
your learners.
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When planning a session you should not repeat what was done last year. Learn from it and
develop it further.

WHEN PLANNING ANY ASSESSMENTS
The Session Sharing Book contains assessment materials. This includes:
●

Summative assessment question sheets from previous years.

●

Formative assessments relevant to each chapter.

These can be used to guide assessments over the year.
These materials can be used outside of assessment times. You can use them for classwork
and design new and improved chapter/summative assessment sheets.
As with all the uses of the Session Sharing Book described above, existing ideas should not
narrow your thinking. It is additional support. For chapter and assessment planning make
your plan first and then compare for further inspiration.
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Class support book: Annual planning template
Teacher:

Academic year:

2016-17

Class No.

Subject

1. Baseline assessment and revision
The first 3 weeks of term 1 are dedicated to enrollment, baseline assessment and revision. Go through last year’s assessments, CCE progress and course content and decide which
areas you will cover. If you feel you need extra time for revision, this is fine too- you can add these into the annual planner on the next page.

Chapter name

Key concepts to include in baseline assessment and/or revise

1

•
•
•

.
.

2

•
•
•

.
.

3

•
•
•

.
.

4

•
•
•

.
.

5

•
•
•

.
.

6

•
•
•

.
.

7

•
•
•

.
.

8

•
•
•

.
.

9

•
•
•

.
.

Total days for baseline assessment and revision at beginning of year:

Number of 45 minute
sessions

•
•
•
•

2. Annual planner
The calendar below covers every week in the school year. Revision weeks at the beginning of the school year, school and national holidays, CLDD days and summative assessment
dates have all been provided. Using a pencil, the list of chapters, your timetable, your revision plans from section 1 and CLDD plans from section 4, make a rough plan for the year:
If you are not timetabled to teach a subject on a day, you should grey those days out and if you have 2 45-minute sessions for a subject on the same day, you should put divide the
box in 2 with a diagonal line and then complete accordingly:
You are provided dates for CLM and CLDD on a separate sheet- place an “X” in days you will do these with this class.
Section 4 below helps you think about how many days you will need to prepare for CLDD, use this and put a ‘C’ in boxes where you will use your 45 minute session for this.
Use the chapter list and your understanding of the content to plan when you’ll teach each chapter- put the book number & chapter number in boxes for the days you think you will be
working on this (e.g. chapter 4 from book 2 would be “2.4”). Remember, that you also need days for revision over the year- put an ‘R’ in boxes for this.

Week commencing- July to December
14/11/16

21/11/16

28/11/16

05/12/16

12/12/16

19/12/16

26/12/16

22/05/17

29/05/17

05/06/17

12/06/17

19/06/17

26/06/17

03/07/17

08/05/17

15/05/17

31/10/16

01/05/17

07/11/16

24/10/16

17/10/16

10/10/16

03/10/16

26/09/16

19/09/16

12/09/16

05/09/16

29/08/16

22/08/16

15/08/16

08/08/16

01/08/16

25/07/16

18/07/16

11/07/16

04/07/16

27/06/16

Day

Monday
Tuesday
Wednesday
Thursday
Friday
Week commencing- January to July
24/04/17

17/04/17

10/04/17

03/04/17

27/03/17

20/03/17

13/03/17

06/03/17

27/02/17

20/02/17

13/02/17

06/02/17

30/01/17

23/01/17

16/01/17

09/01/17

02/01/17

Day

Monday
Tuesday
Wednesday
Thursday
Friday
Revision- “R”

Assessment- “A”

CLDD Preparation- “C”

CLM

CLDD

CLDD for this class- “X”

National/ HG Holiday

June orientation- “J”

Sports days

CLM for this class- “X”

ASER survey

Teaching chapter 3- “3”

3.

Community Learning Mornings
CLMs happen every Friday (apart from the last Friday of each month). They are an opportunity to take learning outside of the classroom and to give children experiences which
really complement or ‘bring to life’ the work you do in the classroom. List the dates on which you need to conduct CLM for this class and subject and note any ideas you have for
each CLM. You should consider:
• The content of the chapters which you will have taught in the previous month
• Which parts of the content could really benefit from complementary experiences and community based activities
• What kinds of activities you would hope to do
Related chapter
Date
Location
Main activities and learning points
numbers

1
2
3
4
5
6
7
8
9
10

4.

Child learning demonstration days
CLDDs take place once a month and are an opportunity to showcase children’s learning to the whole community. They are a celebration of learning and should be used to give
parents and community members a taste of the wonderful things children at the school have learned. They are also an opportunity for children to develop their presentation,
team working, artistic and dramatic skills. Each CLDD should feel like a festival, but where it is the learning that has taken place which is being celebrated. List the dates when you
need to do a CLDD for this subject and class and think about the content you will have taught in the months before the CLDD. From this choose some content which you feel can
be presented in an interesting and engaging way during CLDD and which will show community members how much the children are learning and developing.
e.g. Dramatic Play,
Poster presentation,
Number of 45 minute session
Songs & Poems, Public
you will need to prepare
Course content/ topics you wish to
Describe what about this CLDD will really impress the
Date
experiments,
properly (schedule in annual
focus on
parents and make it a success
Audience Quiz, Short
planner in Section 2
video, Photo
accordingly)
exhibition etc.

1

2

3

4

Total number of 45 minute sessions for preparation of CLDD:

2.2 SATURDAY SESSIONS
Teachers are at the heart of good education. At Hunar Ghar we believe in fully supporting
our teachers. One way of doing so is through Saturday Sessions. Saturday Sessions are a
weekly team meeting to discuss new ideas on education and to prepare for the coming
week. It is also a platform for you to discuss your ideas, issues and concerns and to support
your fellow colleagues. Saturday sessions are unique to Hunar Ghar.
Saturday sessions are also a great way to grow professionally. In addition to learning and
sharing about different teaching techniques, Saturday Sessions can help you deal with the
responsibilities and pressures of teaching.
Teacher’s learning and development underpins school improvement. Teachers’ learning
should be based on assessment and understanding of learners’ learning. This can lead to
adaptations to practice and improvements in outcomes.
Just as every child matters, every teacher matters. Teacher wellbeing is a core concern of
school leaders.
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HOW A SATURDAY SESSION IS CONDUCTED IN HUNAR
GHAR?
Hunar Ghar is closed to the children in Saturdays. This is to give the teachers and team a
full day strategising, planning, and learning together. This is the Saturday Session. It last the
full day, but is focussed entirely on activities that will develop the quality of teaching and
learning at Hunar Ghar.

PROCESS HIGHLIGHTS
WELCOME AND INTRODUCTION/ PRAYER
Saturday session is a team effort. Different sections of the day are lead by different
individuals. The day usually starts with welcoming all of you by the school Principal. During
the introduction the Principal will:
●

Introduce themselves and the team if there is someone new attending.

●

Assign someone from the group to write minutes of the session.

●

Set the agenda for the meeting.

●

Distribute Session Plan and Chapter Plan tools.

ICEBREAKERS
The session starts with a few ice breakers. These activities are fun and are based around
getting to know each other to reduce your fear of making mistakes or saying something.
We have included two suggestions below. You can use either of these, but should also build
up your own repertoire of ice-breaker activities. You can learn these for visiting partners
such as Apni Shala, or by searching online when our computer lab is complete.
Activity 1- People to people
Everyone walks around the room. When the facilitator claps, they give an order (for
example: ‘Shake hands’, ‘Introduce yourself’, ‘say Hello in different languages’, ‘talk to
people who have the same birthday’), which is done until the facilitator claps again.

Activity 2- Important Item
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Have each person bring something to the meeting that means something special to them
and take turns telling about it.

IMPORTANT ANNOUNCEMENTS/ INFORMATION
During this session, the school Principal can make important announcements. These could
include:
●

Important guests coming to visit the school.

●

New members in the team.

●

Community events and sangats.

●

School assessment related information.

Although the Principal makes the important announcements, you are welcome to include
announcements or information you think is important.

DISCUSSION OF THE PAST WEEK
During this session, you are given the time and space to share your thoughts and feelings
about the last week. Make sure that you allow each other to speak and listen respectfully
It is important to be aware of: How your fellow teachers feel about their classes? What
issues/ concerns do they have? What would they like to improve? What are their
suggestions for others? You could think about these questions when you are preparing to
share as well.

DISCUSSION ABOUT THE COMING WEEK
During this session you discuss your plans for the coming week. You may wish to discuss:
●

Your concern with teaching a certain class.

●

Your plans to overcome these concerns.

●

Request fellow teachers for help with any of their problems.

SESSION AND CHAPTER PLANNING
This time is used for completing the Session and Chapter Plans. These are described in
more detail in Section 2.3.
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READING CLUB
Reading Club exposes us to new ideas and perspectives in education and running a school.
You or a team member will select a text to read and then discuss in this session. It is an
opportunity each week for you to reflect on your and the schools practices and look for new
innovations and ideas that we can use in Hunar Ghar to continually make standards better.

OPEN PLATFORM FOR TEACHERS
This session allows you to share ideas and approaches to teaching. This time can also be
used for you to share new content, for example if there is a poem you would like Balwadi
children to learn. You will be asked to share presentations when you visit other schools and
institutions, so we can all learn from your experience and perspective. When we have new
standards that we want to introduce to the school, this is then that will be shared so we are
all on the same page.

END OF SESSION
At the end of every session you must complete the ‘teacher personal checklist’ below. This
will help you to think through your actions and responsibilities.
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2.3 CHAPTER AND SESSION PLANNING
“If you are failing to plan, you are planning to
fail.”
-Tariq Siddique
Planning well is at the heart of a well functioning organisation and life. Chapter and
Session Plans help us make learning standards at Hunar Ghar high and ever growing.

At Hunar Ghar, our main resources are State Institute of Educational Research and Training
Books (SIERT Udaipur). These guide our teaching and help us to cover the curriculum.
Advantages of using these textbooks include:
●

The books give a basic structure for teaching each subject and class, where
knowledge and understanding are built up over time.

●

The books are a useful starting point for covering most of the learning objectives set
out in the Continuous and Comprehensive Evaluation framework (CCE).

●

The books are in Hindi language and readily available in the area.

But these books alone are not enough. Across rural India, these textbooks are used with
little additional planning. The consequences are poor learning outcomes for learners. The
disadvantages of only using these books include:
●

They only provide a very basic overview of each concept in each subject.

●

They do not provide many activities or experiential methods to help teaching or
learning.

●

There are not enough exercises to allow learners to practice and master things.

●

They do not provide any methods for assessing student progress.

●

They reflect an abstract way of learning about practical things.

These books should therefore be used as a starting point- to guide teaching. Planning
should be used to cover the learning needs of children. The planning tools at Hunar Ghar
help the teacher to make sessions rich, joyous and rewarding.
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OVERVIEW OF PLANNING AT HUNAR GHAR
Chapter and Session plans empower us in several ways:
1. Sessions are easier and more enjoyable. By knowing before a session what you
will do, you can focus on enjoying the session itself rather than finding ways to fill
time.
2. They save time. By being prepared in advance the session will flow better. You can
also have all your materials prepared in advance and ready in the classroom.
3. They ensure better coverage of the curriculum. Using the annual session
schedule in combination with the Chapter and Session Plans can help avoid periods
of high load while ensuring we cover the curriculum.
4. Make teachers more knowledgeable. Course content is revised in advance,
making the teacher more prepared, and able to connect new ideas.
5. They make your work more meaningful. They are a written record that others can
learn from. We can all learn from each other and find new ways to expand our
knowledge.
At Hunar Ghar we use planning to turn the curriculum into a rich learning experience for the
learners. There are two main types of plans we use to do this:

1. CHAPTER PLANNING

2. SESSION PLANNING

This allows teachers to continue to use the

Each chapter is taught over multiple

framework provided in the textbook. Each

sessions, so each session requires a plan.

chapter plan helps teachers to:

The plan helps determine objectives and a

1. Create learning objectives.

work-flow accordingly.

2. Relate these to CCE objectives.
3. Choose activities and resources.
4. Set class learning outcomes and
decide how these will be assessed.

Chapter and Session Planning are complemented by:
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1. Community Learning Morning Plans
2. Child Learning Demonstration Day Plans
There are also:
●

Chapter Assessment Plans

●

Project-based Summative Assessment Plans

You as as a teacher are responsible for making each of these plans. You are supported in
this by all the other teachers, coordinators, leads, and principal. You should also ask your
learners to help you plan. This will involve them in the learning process, increasing
engagement and interest.
Factors which make the planning process at Hunar Ghar successful include:
1. Setting aside enough time to plan all sessions and chapters.
2. Making the most of plans from previous years and the CCE framework included in
the Session Sharing Books, and building on these to make them better.
3. Working as a team to share ideas for areas in which you are struggling.
4. Taking time to reflect on how well the plan corresponded to what was implemented.
You can also use supportive observation to help develop your planning skills.
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Chapter Planning Sheet

Class

Subject

Chapter No.

Chapter name

Name:
Date:
1. Learning objectives
1.1 What previous
learning objectives does
this chapter relate to?

1.2 What are the learning objectives for one or all of the following competencies?
Competency

Objective
number

Objective description

Good Behaviour

Team work

Communication
skills

Resourcefulness as
a learner

1.4 Copy out any relevant CCE objectives for this chapter
CCE Objective
i
ii
iii
iv

2. Relating learning objectives to activities

Exposure trip

CLDD

Notes

CLM

Practical activity
(e.g games,
performance
experiment)

Written/verbal
Assessment

Homework
exercise

Worksheet/
Class exercise

Teaching at
front of class

Your Learning
objective

2.1 For each learning objective what kinds of activities will you use?

1
2
3
4
5
6

Learning
objective

2.2 For each learning objective what levels of interaction will you use?
Notes
Facilitatorled

Peer to
peer

Individual

Large
group

Small group

1
2
3
4
5
6

Website

Video/ audio

External
speaker/
Expertly

Worksheet

Poster

Blackboard

Library books

Textbook

Learning
objective

2.3 For each learning objective what learning resources will you use?

1
2
3
4
5
6

2.4 How many 45 minute sessions do you anticipate taking to achieve your plans?
Number of sessions:

3. Relating objectives to learning outcomes and methods of assessment
Objective & Outcome 1.

By the end of this chapter I expect:
Most
All
>75%

Some <50%

Few <25%

I will assess if this outcome has been achieved using:
Worksheet /
Individual
Group
Verbal
Homework
Classwork
observation
Observation
assessment
If a child is able to do the following, they have achieved the learning outcome to an ‘Expert’
standard (A)

If a child is able to do the following, they have achieved the learning outcome to a ‘Master’
standard (B)

Expertly
(A)

Master
(B)

Objective & Outcome 2.

By the end of this chapter I expect:
Most
All
>75%

Apprentice
(C)

Novice
(D)

Some <50%

Few <25%

I will assess if this outcome has been achieved using:
Worksheet /
Individual
Group
Verbal
Homework
Classwork
observation
Observation
assessment
If a child is able to do the following, they have achieved the learning outcome to an ‘Expert’
standard (A)

If a child is able to do the following, they have achieved the learning outcome to a ‘Master’
standard (B)

Expertly
(A)

Master
(B)

Objective & Outcome 3

By the end of this chapter I expect:
Most
All
>75%

Apprentice
(C)

Novice
(D)

Some <50%

Few <25%

I will assess if this outcome has been achieved using:
Worksheet /
Individual
Group
Verbal
Homework
Classwork
observation
Observation
assessment
If a child is able to do the following, they have achieved the learning outcome to an ‘Expert’
standard (A)

If a child is able to do the following, they have achieved the learning outcome to a ‘Master’
standard (B)

Expertly
(A)

Master
(B)

Apprentice
(C)

Novice
(D)

Objective & Outcome 4.

By the end of this chapter I expect:
Most
All
>75%

Some <50%

Few <25%

I will assess if this outcome has been achieved using:
Worksheet /
Individual
Group
Verbal
Homework
Classwork
observation
Observation
assessment
If a child is able to do the following, they have achieved the learning outcome to an ‘Expert’
standard (A)

If a child is able to do the following, they have achieved the learning outcome to a ‘Master’
standard (B)

Expertly
(A)

Master
(B)

Objective & Outcome 5.

By the end of this chapter I expect:
Most
All
>75%

Apprentice
(C)

Novice
(D)

Some <50%

Few <25%

I will assess if this outcome has been achieved using:
Worksheet /
Individual
Group
Verbal
Homework
Classwork
observation
Observation
assessment
If a child is able to do the following, they have achieved the learning outcome to an ‘Expert’
standard (A)

If a child is able to do the following, they have achieved the learning outcome to a ‘Master’
standard (B)

Expertly
(A)

Master
(B)

Objective & Outcome 6.

By the end of this chapter I expect:
Most
All
>75%

Apprentice
(C)

Novice
(D)

Some <50%

Few <25%

I will assess if this outcome has been achieved using:
Worksheet /
Individual
Group
Verbal
Homework
Classwork
observation
Observation
assessment
If a child is able to do the following, they have achieved the learning outcome to an ‘Expert’
standard (A)

If a child is able to do the following, they have achieved the learning outcome to a ‘Master’
standard (B)

Expertly
(A)

Master
(B)

Apprentice
(C)

Novice
(D)

4. Chapter assessment
Name:

Class

Subject

Chapter No.

Chapter name

Expertly (A)
% children

Learning Copy learning outcome from Section 3
outcome e.g. 75% of children able to add 2 digit numbers expertly
1

Master (B)
% children

Apprentice (C)
% children

Novice (D)
% children

2
3
4
5
6
Which learning objectives will need to
be re-visited or need more work in the
next few weeks, to achieve the
standards you hope for?

SR No

Child name

For each child for each
learning outcome, enter a
letter from A to D:

1

A.
B.
C.
D.

2

Learning outcome
3
4

5

6

Expert- understands completely, can do without mistakes, can teach others
Master- understands important ideas, can do independently, with few mistakes
Apprentice- improving, understands some important ideas, sometimes needs help
Novice- does not understand important ideas, can’t do independently, multiple mistakes

5. Linking this chapter to other educational activities at Hunar Ghar
5.1 Please provide 2 summative assessment questions/activities relating to this chapter:
Question/Activity 1:

Question/Activity 2:

5.2 If you ARE NOT conducting a CLM for this chapter, please make a short suggestion of what a good CLM would
have been:
Location:
Activities:

Resource people:
Main learning points:

5.3 Please suggest an activity relating to this chapter that could be included in PBSA:

5.4 If you were to conduct a CLDD relating to this chapter, what would you do?

45 Minute Session Plan
Name

Class

Subject

Chapter No.

Chapter name

Date:

Description of activities

Summarise main objectives for 45minute session:
1)
2)
3)
4)
5)
Level of interaction

2.1
2.2
2.3
3. Activities for the children to learn something new
3.1
3.2
3.3
4. Activities for the children to show what they have learned
4.1
4.2
4.3
5. Activities for reflecting on the session, summarising what has been done and informing children of plans for next session
5.1
Total amount of time:
Example resources: (1) Textbook (2) Library books (3) Blackboard (4) Poster (5) Worksheet (6) External speaker/Expertly (7) Video/Audio (8) Website

Written/verbal
Assessment
Practical
activity (e.g
performance
experiment,
games)

2. Activities for children to share what they already know

Worksheet/
Class exercise

1.2

Type of activity
Teaching at
front of class
Large group

1.1

Small group

1. Activities for introducing the session

Peer to peer

Individual

Learning resources you will use (see box
below for examples)

Facilitator-led

Time
(mins)

CHAPTER PLANNING
The chapter plan is a map of what learners need to learn and how it will be done. It’s a
detailed description of the course or the learning trajectory over a chapter.
The Chapter Plan has five sections:
1. Learning Objectives. What are the learning objectives and how do they link to
CCE’s

objectives?

2. Relating learning objectives to activities. What kinds of activities and resources
will be used to achieve the learning objectives and for each activity what mix of
teaching, group work and individual work would be helpful?
3. Relating objectives to learning outcomes and assessment. What will be the
learning outcomes from the chapter and how will you assess these?
4. Assessment. How we will understand if a child has learned what they need to.
5. Linking the chapter to other learning processes. How can the content of this
chapter be linked to other processes at Hunar Ghar which promote child learning,
such as CLMs and summative assessments, and increase community member and
parent participation such as CLDDs?

HOW TO USE THE CHAPTER PLAN
The following section tells you more about each of the the five sections and how to bring
chapters alive through good Chapter Planning.

SECTION 1: LEARNING OBJECTIVES
1. Start by noting learning objectives within the topic- this will help you to consider if any
work in previous chapters needs to be revised. It will also help you to link current
work to previous learning, so that children can start developing connections between
concepts.
2. In the next set of boxes you should write objectives that relate to the chapter you are
teaching against competencies.
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3. ‘Competencies’ are broad and cross-cutting categories of learning, which children
are expected to develop in over the year. Examples of competencies for the
language subjects include “Reading”, “Grammar and Sentence Formation” and
“Listening and Understanding”. Examples of competencies for maths include
“Number senses” and “Pattern and data handling” and for science subjects include
“Experimentation” and “Classification”.
4. Most of the competencies have been set out by CCE and the list of competencies for
each class and subject is in the Session Sharing Book.
5. In addition to these we want our children to develop life skills which enable them to
grow into happy, kind and successful adults. These life skills are described in more
detail in the Learning Assessment Section (Section X.X). They include Good
Behaviour, Team Work, Communication Skills and Resourcefulness as a Learner
6. Against any competency relevant to a chapter, you should set learning objectives.
7. Learning objectives are brief statements that describe what learners will be expected
to learn in each Session, course unit or school year.
8. Learning objectives should be clear, well defined and achievable. Examples of good
and poor learning objectives with explanations are available in the table below.
9. When writing the learning objectives, refer to the CCE objectives, which are available
in Session Sharing Books. CCE only provide a few broad objectives for each subject
and class, so you need to create chapter specific objectives
10. You should write the CCE objectives which your objectives relate to in the box
provided.

SECTION 2: RELATING LEARNING OBJECTIVES TO ACTIVITIES
●

This section is your opportunity to think about how you will achieve your objectives.
Objectives should each be given a number in section 1. This number is used
throughout the document.
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●

The tool helps you to think about certain dimensions of this process e.g. what types
of activities would be useful, what learning resources to use and whether to use
group work, teaching from the front of the classroom or something else.

●

Tick all the boxes you think are relevant.

●

Overall, make sure you have different types of activity, resource and interaction.

●

Once you planned activities, you should know how many Sessions it will take to
cover the chapter.

●

Remember to refer to the annual planning template you completed in the Session
Sharing Book during June orientation. This will also help you decide how much time
each chapter will take.

SECTION 3: RELATING OBJECTIVES TO LEARNING OUTCOMES
AND METHODS OF ASSESSMENT
1. This section asks you to consider what are the outcomes if you achieve your learning
objectives.
2. For example if one of your learning objectives for Class 1 English, Listening and
Understanding Competency is:

“To be able to identify 10 major parts of the
body correctly”
●

Your learning outcome might be:

“By the end of this chapter I expect more than
75% of children to be able to identify 10 body
parts in English independently (A).”
●

Your method of assessment for this outcome might be:
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“I will assess if this verbally. If a child can
correctly name 10 out of 10 body parts that I
point to, they have achieved the learning
outcome to an ‘Expert’ standard (A). If a child
can name 8 out of 10 body parts, they have
achieved the learning outcome to ‘Master’
standard (B).”
•

See how all three statements are linked but have different purposes:
o

The objective is a statement of what you expect will be learnt.

o

The learning outcome represents how successful children were in learning
the contents of the chapter.

o

The method of assessment states how you will will determine the learning
outcome.

SKIP SECTION 4 (ASSESSMENT)
After learning outcomes and assessment methods, there is a page for recording assessment
marks. For every chapter, a child will be given a mark for each objective. This is covered in
more detail in the assessment section. During planning, you should leave this page blank.

SECTION 5: LINKING THIS CHAPTER TO OTHER EDUCATIONAL
ACTIVITIES AT HUNAR GHAR.
This section is your opportunity to think about how the content of the chapter can be used
throughout the year. These include:
●

During summative assessment

●

During CLM

●

During CLDD

●

During PBSA
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If you plan a CLM or CLDD relating to this chapter, use the CLM and CLDD planning sheets.
You can briefly write down your ideas here- you can find further guidance about CLM and
CLDD in the relevant sections.
You must write two questions for summative assessment and one activity for PBSA relating
to this chapter- you can find further guidance about this in the relevant sections.

AFTER THE TOOL HAS BEEN FILLED IN
1. Plan each of your Sessions using the Session Planning Tool. Then prepare all
teaching learning activities and materials (e.g. worksheets).
2. Once the Session Plan is completed, record this progress in a register kept in the
Hunar Ghar office.
3. This subject specific teachers and the Principal will come and check this..

AFTER TEACHING A CHAPTER
If a chapter takes longer than planned to complete or if learning outcomes are not being
achieved, adapt your plan and create extra Sessions. They should also make notes in their
plan tool, so changes are made the following year.
●

Teachers should compare their progress to plans in the register. The register is kept
in the office.

●

The principal will check Session Plans during classroom observations and also do an
overall check of the register.

Teachers should submit a copy of their plans and accompanying activity sheets. They can
then be added to next year’s Session Sharing Book.
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PROCESS
Chapter plans are developed by teachers during June Orientation, Saturday Sessions and
free periods. Subject specific teachers should aim to create Session Plans together. The
details of each plan will vary depending on the the teacher, the subject and the needs of
learners.
The chapter plan should include a description of what the learners are supposed to learn
(learning objectives), how the learning objectives will be achieved (the activities, resources
and levels of interaction) and a way of checking if learning objectives were achieved
(learning outcomes and assessment methods).
To help you plan better, a Chapter Planning Tool has been developed. Below are the steps
you should take when completing your plans:

WHAT TO DO WHEN YOU FIRST RECEIVE THE CHAPTER
PLANNING TOOL
Fill in sections which will have the same information for all your chapter plans:
•

Write teacher name, class and subject on page 1.

•

Write the ‘competencies’ which are relevant for that class and subject on
Page 1 in the column marked ‘competencies’. You can find a list of
competencies by subject in your Session Sharing Book.

•

Write teacher name, class, subject, student names and SR number on Page
5.

Once you have entered this information, you should keep one master copy of this document,
which you can photocopy when preparing a chapter plan.
MATERIALS/ TOOLS REQUIRED DURING CHAPTER PLANNING

1. Chapter planning tool
2. Chart papers, pens and paper
3. Relevant activity books and resource books from the library
4. Session Sharing Book and including copy of textbook chapter
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FAMILIARISE YOURSELF WITH THE TOOL
1. The chapter plan tool developed at Hunar Ghar was made following the Continuous
Comprehensive Evaluation (CCE) mandate introduced by the Government of India.
2. It has various sections and sub-sections. Most of these will be easy to understand
with a little practice. When you find something confusing, approach a school leader
for guidance- Saturday sessions are a great opportunity for this.
3. Ensure you have all the resources and equipment you need to complete the toolexamples of what you might need have been listed above.

FAMILIARISE YOURSELF WITH THE CHAPTER CONTENT.
As well as the chapter content, think deeply about:
●

Why have the textbook developers included that content?

●

What were they aiming to help the children to learn?

●

To what extent is the textbook content useful for these aims and where is additional
material or activities required?

SESSION PLANNING
A chapter is covered over multi Sessions. Every Session has four main steps:
●

Introducing the session. Typically Circle Time.

●

Activities for the children to share what they already know.

●

Activities for the children to learn something new.

●

Activities for the children to show what they have learned

●

A concluding Circle Time, where the session is reflected on, summed up, and the
next session’s plans shared.

The Session Planning Tool helps you to plan Session steps in detail.
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SECTION 1: ACTIVITIES FOR INTRODUCING THE SESSION:
●

Set a purpose. Describe the reason for this Session. With a why to learning, it will
be harder for children to learn. Try and link it to real-world scenarios in the local
community.

●

Introduce the key concepts, topic, main idea. This step could be a note on the
board, a diagram, a funny quirk or a challenge.

●

Make the learning relevant. Have the children think again how learning extends
beyond the classroom, the significance of concepts, and skills in everyday life.

SECTION 2: ACTIVITIES FOR THE CHILDREN TO SHARE WHAT
THEY ALREADY KNOW
●

Check previous knowledge. Verify what learners already know. You can do this by
asking open-ended questions or having a reflection on previous sections. There are
lots of other activities you can do which you can learn from other teachers at Hunar
Ghar or on trainings.

●

Clarify key points of the Session. It’s very important that children know what is
expected of them in a session. Without this clarification – giving them a focus – they
won’t know where to concentrate their attention and you may not get the learning
outcomes you expect

●

Focus on specific standards, objectives, goals. By sharing with the children what
you hope they will be able to do by the end, they will be clearer on what they need to
learn to do. Make sure you link the Session to the standards. Explain what learners
will know and be able to do as a result of this Session.

SECTION 3: ACTIVITIES FOR THE CHILDREN TO LEARN
SOMETHING NEW:
●

Provide teacher input. Share, inspire lead, add key points and new information,
read the text or articles, and solve problems. This is the main part of the Session
where all of the learning will take place. It’s important to make it fun, engaging,
active, and meaningful.
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SECTION 4: ACTIVITIES FOR THE CHILDREN TO SHOW WHAT
THEY HAVE LEARNED:
●

Demonstration of learning. You could link this section with a Community Learning
Demonstration Day (CLDD). Or in the class you can have some activities where
learners could do small presentations in groups, act out the topic or sing a song.
There are many ways children can show their learning. Try and discover as many as
you can.

●

Reflection on learning. Have the children been able to demonstrate that they have
learned what you hoped? If not, why not? What can be done to make learning easier
net time? You could suggest additional strategies for learners in Study Club who
require extra support in understanding key concepts.

Once you have finalised activities, write down how long they will take. This could range
between 5- 10 minutes, depending on your plan.
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2.4 TEACHER PORTFOLIOS
A teacher portfolio is a collection of documents that provides information about a teacher's
work. It is a record of learning, work and achievement compiled over a period of time. It
documents your performance to facilitate professional development.
A portfolio consists of documents that are organised to tell a story. It is regularly updated
and accompanied by your account of the rationale behind the collection. The collection is
updated and revised when needed. The portfolio can serve both as a basis for selfassessment and self- appraisal.
Ultimately, it is something that we hope you will be very proud. It will be a collection of your
best work and a testament to how much you have achieved. Something to treasure at home
and show off to others!

BENEFITS OF CREATING A PORTFOLIO
Portfolios have several benefits:
1.

They

capture

a

teacher’s

thinking,

creativity,

resourcefulness,

and

effectiveness. The portfolio can thus be submitted to the school Principal or
supervisors as evidence of their performance.
2.

They serve as a source of review and reflection. The process of compiling the
portfolio prompts the teacher to engage in self-assessment of different aspects of
work. The teacher can review the portfolio to identify areas for future improvement.

3.

They promote collaboration with other teachers. For example, teachers can
discuss their portfolios during Saturday Sessions and give each other feedback.
Taking giving inspiration.

4.

They show you how much you have achieved. As a teacher you are often busy
thinking of the future – next steps and plans. The portfolio is an opportunity for you to
remember the past and see just what you have been able to do in a busy year.
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WHAT IS IN A PORTFOLIO?
What goes into a portfolio and how the contents are arranged is important. Contents should
be selected carefully to ensure it is coherent and reflects your competency and
development.
Generally speaking, there are four kinds of things that you will include in your portfolio:
●

Artefacts: Documents produced across the academic year. For example, Chapter
Plans and Session Plans. Include those you think best reflect your highest standards.

●

Photos: Use the school camera or your smart phone to take photos of Community
Learning Mornings or Child Learning Demonstration Days or child work that you are
really proud of! Get these printed and stick them into your portfolio.

●

Remarks and quotes: Documents about your work prepared by someone else. For
example, the school Principal or Coordinator’s feedback to you after an observation.
If a child or parent or anyone says something supportive or that makes you happy
about our work, you could include is as a quote. Supportive Observation reflective
meeting comments and observations sheets should be included.

●

Extra things: Documents prepared especially for your portfolio. For example, goal
statements about teaching, rationales and captions.

HOW IS A PORTFOLIO ORGANISED?
A teacher portfolio is organised in five domains:
•

Professional Goals and Attainments. This includes a statement of beliefs about
teaching and a statement of professional goals.

•

Teaching competencies. This may look at your ability to communicate, knowledge
of instructional strategies, knowledge of assessment and evaluation strategies,
organisational and planning skills, or knowledge of prescribed curriculum.
Example artefacts: Chapter plans and Chapter Plans, CLDD and CLM plans,
classroom observations reports of teaching, photos of teaching, photos of
conducting a CLDD or CLM.
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•

Knowledge of child development and learning processes. Example artefacts:
student observations, Chapter Plans with specific learning processes, child-specific
learning or teaching plans.

•

Content knowledge of one or more subject areas. This includes Subject specific
qualifications, information about trainings participated in, and content knowledge of
areas other than your subject specialisation. Example artefacts: degree certificates.

•

Personal and Professional experiences that contribute to teaching. Such as
leadership skills, organisational skills, co-curricular participation, related work
experience, community involvement. Example artefacts: photos of Community
Learning Mornings, evidence of peer to peer supportive observations, photographs
of subject specific art work on classroom walls.
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2.5 SUPPORTIVE OBSERVATIONS
This is a process of sharing good practice throughout our school. It involves school leaders
observing sessions and celebrating best practice.
Supportive Observation enables teachers to develop awareness of their strengths and areas
for development. A positive environment is created through discussion and feedback.
Supportive observations are most useful when the teacher and observer agree upon the
following:
●

Shared teaching-learning values and goals.

●

A relationship of mutual trust and respect.

●

Observations are a form of support, not an examination.

●

Observation, reflection, feedback and re-observation are an ongoing process.

●

Exchange of ideas and support is an opportunity to be taken advantage of.

●

Observation, feedback and reflection are part of a wide process. They alone will not
achieve change.

The following guidance is designed to support a process of classroom observation that is
purposeful, supportive and developmental for all involved.
There are two types of observation which take place at Hunar Ghar to support you, our
teachers:
●

Leader Observations- carried out by school leaders.

●

Teacher-Teacher Observations- shorter observations carried out by teachers on one
another.
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WHAT IS A SUPPORTIVE OBSERVATION?
Any interaction which involves observing a class to support the teacher.
They can be with or without specific checklists. They can be pre-arranged or spontaneous.
At Hunar Ghar, observations cover a series of sessions with one class on a specific subject.
Ideally, multiple sessions for a single chapter will be observed. This allows the observer to
gain a deeper understanding of the teacher’s style, the children's learning status and their
individual needs. The observer can identify ways to support the teacher better.
Following observation, a reflective meeting is held between the observer and teacher.
Positives are celebrated and a change process is fostered. Discussions from this reflective
meeting are revisited in subsequent observations to create a cyclical improvement process.

WHY PERFORM SUPPORTIVE OBSERVATION?
Supportive observation can be a useful tool for change. At Hunar Ghar, supportive
observation has been useful for a number of reasons:
1. To develop a shared vision for high quality teaching.
2. To understanding best practices in particular areas.
3. To provide teachers with one-to-one support, so they feel valued and empowered.
4. To ensure that school-leaders are involved with educational practice and can provide
meaningful support.
5. To support a ‘whole-systems’ understanding of school function among school
leaders.

WHAT
MAKES
SUCCESSFUL?

SUPPORTIVE

OBSERVATION

Supportive observation is successful when observers and teachers are invested in school
improvement. Factors which make supportive observation more successful include:
●

Strong rapport between teachers and observers.

●

A framework of shared values and goals between teachers and observers.

●

A shared understanding of what is good school practice.

●

Approaching observation as a non-judgemental process, which is designed to be
supportive.
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●

Actions agreed during the debrief are achievable and under the control of team
member.

●

Shared responsibility for change processes between teachers and school leaders.

●

Celebrating successes and appreciating that change processes can be challenging.

●

Believing that there is an excellent teacher in everyone.

●

Considering factors which can limit change potential in a school.

OVERVIEW
OF
SUPPORTIVE
PROCEDURE AT HUNAR GHAR

OBSERVATIONS

PRE- OBSERVATION BRIEFING
●

During Saturday Sessions, Teachers are informed about observations.

●

Teachers should submit a copy of their chapter and session plans at least one day
before observation.

●

The Principal and the co-ordinator meet before the observation to discuss the
observation tool and specific focus areas.

OBSERVATION
1) During class observation, teacher and learners are not disturbed by observers.
2) Observers use a new Session Observation tool each day.
3) Over the period of observation the Session Plan and Chapter Plan are reviewed.
4) The observer should avoid writing notes during class time.
5) At times where it will not disturb your class, the observer will look through children’s
books to understand their learning status and how work is marked.
6) Immediately after observations, observers fill in the tools.
7) The Principal and co-ordinators meet on all days of observation to discuss the
Session.

POST-OBSERVATION REFLECTIVE MEETING
●

Once observations are complete, a reflective meeting is scheduled for observers and
teachers. This should be held during the week the observation occurred.

●

Before the reflective meeting, teachers should reflect on what went well and areas
that require improvement. Use the copy of the tools in section x.x to structure your
thoughts.
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●

Reflective meetings take about 30 minutes. They are a celebration of success and a
discussion of areas what can be done next time to be even better

●

The reflective meeting is the most important part of the observation process.

●

By the end of the reflective meeting the teacher and school leadership should agree
on any necessary actions to take. These should be clear, realistic and measurable.

DOCUMENTATION
Teachers - receive a copy of their observation and agreed actions. This should be added to
their portfolio to refer to and act upon.
Observers - complete the observation tool and keep in their files in the Hunar Ghar Office.

BETWEEN OBSERVATIONS
This is when actions, intentions and ideas discussed during observation are made reality.
Use every opportunity to make minor improvements to your practice.
If you are not clear on how to implement an action or you need extra support, you can
always speak to another teacher, coordinator, intern, or prinicipal.

2. TEACHER-TEACHER OBSERVATIONS
As a team, you share a wealth of qualities and skills which, when put together, make up the
'perfect' teacher. Everyone has things they are good at and things which they can improve
on.
Collectively, you defined what you think makes a good teacher during your ‘Inclusion’
training day in June Orientation. All of these things are currently happening at Hunar Ghar,
but not all at one time. We want to transfer these skills from teacher to teacher so you are
ALL the perfect teacher!

WHAT ARE TEACHER-TEACHER OBSERVATIONS?
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Teacher-Teacher observations are an opportunity to observe each other's lessons for short
and regular periods of time. Observers identify three positive things they observe, and one
thing which could be improved.

HOW OFTEN DO TEACHER-TEACHER OBSERVATIONS OCCUR?
Once every two weeks you will observe each other's classes for just 10-20 minutes. There
will be a fortnightly rota that changes who you observe and are observed by.

WHAT HAPPENS AFTER THE OBSERVATION?
Observers feed back to the teacher on the day of observation. They can just give a brief
summary of the three positive things they saw and the one small area which could be
improved.
During the Saturday Session after that 2week period, everyone anonymously (without
mentioning any names) shares the positive and negative things they observed during a
group discussion.

HOW DO I RECORD MY OBSERVATIONS?
All observations will be facilitated by the Teacher-Teacher observation tool:
•

A single-sheet on which you record observations.

•

This includes a table where you can fill in three positive observations and one critical
observation (supportive feedback). The positives are things to be celebrated and feel
proud of, whilst the critical thing is an area which has room for improvement.

WHAT KIND OF POSITIVE AND NEGATIVE THINGS SHOULD I
WRITE DOWN?
At the bottom of observation tool is the collection of skills and qualities which you agreed
make a great teacher during June orientation training. These are a guide for the sorts of
things to look for, which relate to:
1. Teacher attitude and manner with learners.
2. Types of lesson activities.
3. Supportive, encouraging, motivating and inspiring behaviour of teachers.
4. Communication, body language and the types of relationships teachers have with
learners.
5. Practical use of classroom resources and facilities.

62

WHY HAVE TEACHER-TEACHER OBSERVATIONS?
Teacher-Observations are certainly not about testing you, they are a unique opportunity to:
1. Celebrate as team the amazing things you do everyday.
2. Communicate the great things that are happening in class to learn from one
another.
3. Identify themes in the strengths throughout the school.
4. Identify areas that need more development.
5. Learn how it feels to be on the other side as the observer, what to look for
and analyse.
6. Become more comfortable and relaxed with being observed. Everyone will be
experiencing the same thing, and it is natural to feel a little nervous at first. Over time
however it will become part of our routine at Hunar Ghar.

63

Chapter Observation Tool
Observer:

Class No.

Subject

Chapter No.

Chapter name

Teacher:
Observation
Dates:
Feedback
date:

_ _ / _ _ / _ _ TO _ _ / _ _ / _ _
__/__/__

1. Review of the chapter plan
1.1 Was the chapter plan prepared and made available before the observation?
Yes, prepared and available

Prepared, but not made available

Not prepared

1.2 Have appropriate learning objectives been created for the chapter?
All very appropriate

Mostly appropriate

Some objectives
missing/inappropriate

No objectives or
completely
inappropriate objectives

1.3 Do the learning objectives relate to CCE’s objectives?
Yes, very well

Most objectives

Some objectives

Not at all

1.4 Have a good range of activities been chosen to achieve the learning objectives?
Excellent diversity of
activities

Good range of activities

Narrow range of
activities

Few/ no activities
planned

1.5 Has the teacher set appropriate learning outcomes for each learning objective?
Very appropriate

Quite appropriate

Few or inappropriate
outcomes

No learning outcomes

1.6 Has the teacher clearly stated how children will be assessed against learning outcomes?
Very clearly

Quite clearly

Not very clearly

No assessment planned

1.7 Have useful summative assessment questions been provided by the teacher?
Yes- ready to be used
in summative
assessment

Yes, but need some
minor improvement

Maybe- need major
changes

No

1.8 Has the teacher provided appropriate activities linking the chapter to CLM, CLDD & PBSA?
Yes, generally very
useful

Quite useful

Not very useful

1.9 Please note any good points or areas for improvement to chapter plan
•
•
•
•

.
.
.

Not done at all

2. The classroom environment
Generally across the sessions you observed:
2.1 Was there a dustbin present in the classroom?
Yes

No

2.2 Was the dustbin being used & emptied daily?
Yes

No

2.3 Was there a Matka with fresh water in the classroom daily?
Yes

No

2.4 Were all books, stationery and teaching materials kept tidily at the beginning and end of
class?
Very tidy

Quite tidy

Not tidy

Very untidy

2.5 Did it look like the class has been swept and dusted in the past 24 hours?
Yes

No

2.6 Overall cleanliness of classroom
Very clean

Quite clean

Not clean

Very dirty

2.7 Did the classroom have strong displays of the students’ work, which the teacher clearly
values and keeps up to date? (AQS)
Yes- plenty, valued, up to date

Some

No- not much, poorly cared for

2.8 Were there displays which reflect the values and culture of Hunar Ghar School? (AQS)
Yes- clearly displayed and cared
for

Somewhat

Not at all

2.9 Was there evidence that children had been involved in creating class rules?
Yes- clearly displayed

Somewhat

Not at all

2.10 Did the classroom have furniture which were fit for purpose and set out to help students
learn and interact? (AQS)
Yes

Some improvement needed

Lots of improvements needed

2.11 Did the students have access to equipment that is up-to-date and suitable for the subjects
they are studying? (AQS)
Yes

Some improvement needed

Lots of improvements needed

2.12 Did the students have appropriate texts/resource materials to support them in their work?
(AQS)
Yes

Some improvement needed

Lots of improvements needed

2.13 Did the students have appropriate pens, pencils, rulers and books for writing? (AQS)
Yes

Some improvement needed

Lots of improvements needed

2.14 Please note any good points or areas for improvement to classroom environment
•
•
•
•

.
.
.
.

3. Teacher timing
Generally across the sessions you observed:
3.1 Was the teacher in the classroom on time?
Within 2 minutes of class start
time

Within 5 minutes of class start
time

Late

3.2 Did the teacher start the class on time?
Within 2 minutes of class start
time

Within 5 minutes of class start
time

Late

3.3 Did the teacher finish the class on time?
Within 2 minutes of class finish
time

More than 5 minutes early

More than 5 minutes late

3.4 Overall timekeeping of teacher
Very good

Good

Poor

Very bad

3.5 Please note any good points or areas for improvement to teacher timeliness
•
•
•
•

.
.
.
.

4. Coverage of chapter content
Generally across the sessions you observed:
4.1 Do you feel the core concepts of the chapter were covered by the teacher?
Yes, very well

Mostly

Partly

Not at all

4.2 Do you feel there was good continuity from one session to the next?
Yes, very well

Mostly

Partly

Not at all

4.3 Was there appropriate revision of content from the previous sessions?
Yes, very well

Mostly

Partly

Not at all

4.4 Where appropriate, was there good revision of content from previous chapters?
Very good

Good

Poor

4.5 Please note any good points or areas for improvement to chapter coverage
•
•
•
•

.
.
.
.

Very bad

•
•
•
•

.
.
.
.

5.15 Please note any good points or areas for improvement to teaching and learning indicators
5.14 Does the marking help students understand how they can improve their work, or only if
they have done something correctly or not?

5.13 Are books checked regularly by teachers?

5.12 Does the teacher have high expectations of presentation of written work?

5.11 Do students of mixed ability work well together in lessons?

5.10 Are all students in the class, regardless of gender or ability equally involved in their
learning?

5.9 If homework has been set, does it meet the needs of all students?

5.8 Do students have work that meets their needs in class and seize opportunities to extend
their learning?

5.7 Are the skills and knowledge being taught suitable for the students’ age?

5.6 Does the teacher manage any ‘incidents’ carefully and sensitively?

5.5 Are students keenly aware of what is expected of them in order to learn effectively?

5.4 Does the teacher have well-established systems and procedures for managing the class?

5.3 Do students listen well to what others are saying?

5.2 Do students work well individually, in pairs and in groups?

5.1 Do the students in the class treat each other well during and between classes?

5. Teaching and learning indicators from Adhyayan AQS
Generally across the sessions you observed:

•
•
•
•
•

.always
.mostly
.sometimes
never
.

6.12 Please note any good points or areas for improvement to this section
6.11 Did class activities promote team work as a core skill?

6.10 Did the sessions encourage independent (i.e. student-led) learning?

6.9 Was extra support provided to those who needed it across the sessions?

6.8 Did you feel the students knew what they needed to do to improve their work?

6.7 Did you feel that the students made good progress over the chapter, whatever
their starting points?

6.6 Did the students work readily with their peers and teachers during sessions?

6.5 In the sessions, did students participate fully whatever was being done?

6.4 Was there evidence that the students understood the marking and assessment
system of the teachers?

6.3 Did students talk to one another and their teachers about their studies and
progress?

6.2 Did the teacher welcome student contributions and questions over the sessions?

6.1 Was there evidence that student leadership is encouraged to make sessions a
success?

6. Children at Hunar Ghar indicators from Adhyayan AQS
Generally across the sessions you observed:

7. Feedback session with teacher
7.1 Write your overall feeling of the sessions and chapter delivered with any key points you would
like to discuss during feedback. Please ensure you include points regarding:
- Session and Chapter Plans
- Classroom Environment
- Classroom climate & creating a learning friendly atmosphere
- Teaching-learning activities & assessment
Session 1:
• .
• .
Session 2:
• .
• .
Session 3:
• .
• .
Session 4:
• .
• .
Session 5:
• .
• .
General / Overall
• .
chapter
• .
• .
• .
• .
• .
• .
7.2 From the teacher’s perspective what were the main areas that went well?
• .
• .
• .
• .
• .
7.3 From the teacher’s perspective what were the main areas for improvement?
• .
• .
• .
• .
• .
7.4 List the main action points agreed with the teacher for future sessions and chapters and
details of how this will be reviewed
Action agreed
Time scale
How we will know the action has
been achieved

Session Observation Tool
Observer:

Class

Subject

Chapter No.

Chapter name

Teacher:
Session:

___ of ___

Date:

__/__/__

1. Session plan
1.1 Is the session plan prepared and made available before the observation?
Yes, prepared and available

Prepared, but not made available

Not prepared

1.2 Has a sensible list of resources & material required been provided based on the plan?
Some resources
No resources listed
missing/inappropriate
1.3 Having appropriate activities been selected for each part of the session and do these relate to
the chapter plan?
Excellent diversity of
Narrow range of
Few/no activities
Good range of activities
activities
activities
planned
All very appropriate

Mostly

1.4 Have appropriate time periods been assigned for each part of the session?
Very appropriate

Quite appropriate

No times allocated

1.5 Please note any good points or areas for improvement to session plan
•
•
•
•

.
.
.
.

2. Teaching learning activities & resources used
2.1 Were the objectives of the session clear to the students?
Very clear

Clear

No objectives
mentioned to children

Unclear

Exposure trip

Written/verbal
Assessment

Child Learning Demo

Written exercises

Community Learning
Morning

Practical activities

Worksheet

Teaching at front of
class

2.2 What activities did the teacher use during each part of the class?- Tick all which are relevant

Activities for introducing the session
Activities for the children to share what they
already know
Activities for the children to learn something
new
Activities for the children to show that they
have learned something
Reflection and summary

Large
group

Small
group

Peer to
peer

Individual

Facilitator
-led

2.3 What levels of interaction did the teacher use during each part of the class?- Tick all relevant

Activities for introducing the session
Activities for the children to share what they
already know
Activities for the children to learn something
new
Activities for the children to show that they
have learned something
Reflection and summary

Activities for introducing the session
Activities for the children to share what they
already know
Activities for the children to learn something
new
Activities for the children to show that they
have learned something
Reflection and summary

Website

Video/ audio

External
expert

Worksheet

Poster

Blackboard

Library
books

Textbook

2.4 What teaching learning resources were used during each part of the class?- Tick all relevant

2.5 Did the teacher at all times follow the session plan they had created?
Always

Mostly

Sometimes

Never

2.6 Had the teachers prepared necessary resources to complete activities planned?
Yes, very well prepared

Generally well prepared

Quite unprepared

Not prepared at all

2.7 Was there enough opportunity for consolidation/practice of learning?
Always

Mostly

Sometimes

Never

2.8 Was there a summary of what had been covered and what the next session would cover?
Yes

Yes, but incomplete

No

2.9 How would you characterize the learning of the children in this session?
Learn by rote

Active

Facilitated learning

2.10 Please note any good points or areas for improvement to do with teaching learning
activities, delivering the lesson using a plan and resources used
•
•
•
•
•
•

.
.
.
.
.
.

3. Classroom climate and creating a learning-friendly atmosphere
3.1 Were the children relaxed and the the session conducted in a fear free manner?
Always

Mostly

Sometimes

Never

3.2 Were issues of discipline dealt with calmly and in a way that helped the children understand
and develop?
Always

Mostly

Sometimes

Never

3.3 Where children were set tasks, were instructions and expectations clear and directive?
Always

Mostly

Sometimes

Never

Some distractions or
periods where the class
was disorganised

Very chaotic class
overall

3.4 Was the session conducted in an orderly fashion?
Yes, very well
structured with good
flow

Quite well

3.5 Were children able to ask questions over the session?
Most of the time

Some of the time

Only occasionally

No space for questions

3.6 Did the teacher ask questions regularly to keep children involved?
Always

Mostly

Sometimes

Never

3.7 Did the teacher ask open ended questions and allow the children to answer?
Always

Mostly

Sometimes

Never

3.8 Was the teacher responsive to cues from the children?
Always

Mostly

Sometimes

Never

3.9 Were all children engaged with individually by the teacher?
Always

Mostly

Sometimes

Never

3.10 Were all students actively participating in the session?
Always

Mostly

Sometimes

Never

3.11 How was the teacher mobile and dynamic during the lesson?
Always

Mostly

Sometimes

Never

3.12 Please note any good points or areas for improvement to the classroom climate and
creating a learning-friendly atmosphere
•
•
•
•
•

.
.
.
.
.

Write your overall feeling of the session with any key points you would like to discuss during
feedback

•
•
•
•
•
•
•

.
.
.
.
.
.
.

3. PROCESSES WHICH PROMOTE
CHILD LEARNING
Promote child learning – that’s what we do! Note that the child learns we do not teach. But
we use the same national and state curriculum as other schools, so how do we do it
differently? Well, it’s really important that we work we do at Hunar Ghar uses the same
government school basic resources – such as the curriculum, CCE, RTE. This way
everything we do at Hunar Ghar, we know is possible in government schools too. What
makes Hunar Ghar special is that we use the resources much more effectively. Take the
government curriculum:
The government curriculum is an excellent resource. It tells us what a child should be
learning at each age. It is sequential - each year is more challenging than the previous.
The curriculum also has limitations:
1. It is hard for illiterate parents to engage with. Many adults in Bakhel are illiterate.
It is hard for them to understand the curriculum and to support their children’s
learning.
2. It focusses on one kind of learning. The curriculum largely relies on reading, but
different people learn in different ways, such as visually, physically, or through
sound. By focussing only on reading, it is harder for some children to learn.
3. It doesn’t understand Bakhel. It is one book for the whole state/country which
covers topics that are foreign to our children, who have specific needs in such a
rural

village.

4. It is hard for first generation learners. Many of our learners’ parents never went to
school. This mean they have different needs which the curriculum doesn’t provide
for.
5. It doesn’t see children as individuals. It is frustrating to be categorised as part of
a group to which we do not belong.
So what can we do?
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Well, what if we only took the curriculum as a starting point? What if we built on it? Adapted
it? What if we took the curriculum and made it more useful to us?
Instead of following the textbook, we can see it as one of many resources at our disposal.
This means it is only ever a starting point, never the end. It never limits us, only gives us
inspirations and ideas.
We have a toolbox of resources including places and people in the local community, places
and people in Mandwa and further, like Swaroopganj, Aby Road, or Bakhel. We have the
internet, books in the library, toys, trees, each other, interns, supporters like Apni Shala and
Madhu Sareen … the whole world is our playground to learn in!
This is what we want students to take away from Hunar Ghar: that they can learn from any
place, at any time, from anyone. They don’t depend on teachers, they don’t depend on the
textbook. They depend only on their own curiosity and self-motivation. We can show this
this. We can take the curriculum and make it work for children and the community.
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MAKING THE CURRICULUM WORK FOR
CHILDREN
This is what we do at Hunar Ghar. We make the curriculum work for the children. We see it
as just a starting point to inspiration, not a rule-book to follow. We do this in several ways:
1. Make learning contextual. In life, we learn something in school because we it will
become useful to us outside of school. Makin learning contextual means making this
connect to how it us useful outside of school when we are still in school. For
example, if the students are learning about the area of shapes, make then measure
the area of each classroom at Hunar Ghar – this is what architects, engineers, and
contractors do!
2. Make learning active and social. Active learning means the children physically
move around and use their body. This keeps learners engaged. Social learning is so
important because we all learn from each other. For example, Hunar Ghar is only
possible because of team work. We all know the importance of teamwork at Hunar
Ghar. Help our students by embedding team work in everything they do.
3. Make learning enjoyable. The more fun learning is, the more children will want to
learn. If something is enjoyable, people want to do it again. If students repeat
something, they’ll get better at it. It keeps up attention, interest, focus, and many
other important skills. Some things in life are of course boring, and the students need
to learn that too, but the majority of the curriculum can be a joyful experience for
them.
4. Make learning an experience. Experience means to practice the thing you have
learnt. It is impossible to learn to speak in English only reading it in a book or
blackboard – you won’t know what it sounds like! It is the same for all learning: we
have to use it to understand it. Use the classroom only as a practice ground, then go
and do it in real life.
5. Make learning meaningful and empowering. Learning without reason is a waste of
all everyone's time. It should be useful in the world of the child, their family and
community. They should feel confident that the learning is adding value to their lives.

76

At Hunar Ghar there are many ways that we achieve all of the above. From great lesson
planning to first day of school mela, exposure trips and more – we engage the children in the
world around them. This is why their learning levels are 20-30% higher than the rural
Rajasthan state average.
However, as well as all these little ways, which you are already familiar with or will learn if
you are new to the team, there are five major processes that we have:
• Community Learning Mornings
• Child Learning Portfolios
• Learning Self-Assessment
• Study Club
• Creating Inclusive Learning Environments
These are some of the most important processes at Hunar Ghar, after child health. They are
what really help children learn well. You will have read often in the news of the failings of the
education system in India. You may have seen it or experienced it yourself. These five
processes, and the bigger picture “making learning fun” are what enable out children to
become creative, curious, critical thinkers with the key cognitive, academic, and social skills
to be successful in their lives after Hunar Ghar. These areas should not be under estimated,
and it is our responsibility to do them consistently, reliably, and to a high standard.
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3.1 COMMUNITY LEARNING MORNINGS
Community Learning Mornings (CLMs) enable children to understand a topic
in a real-world context.
They are a way of bringing together learners, teachers and members of the community in
real-world scenarios to discuss, act, and reflect upon a topic being taught in school.
Ultimately, students should be able to take what they learn in school and use it outside of
school. Without this the learning would be meaningless. CLMs make this possible.
A CLM is an enjoyable event. There will be a sense of anticipation among the children.
CLMs last all morning. If it is short (less than one hour), then it is just an activity in the
community, not a true CLM. A true CLM is enriching and engaging, which takes time. Every
CLM will contain one of the following events:
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1. Activity or experiment with resources or apparatus
2. Interview or discussion with local skilled or knowledgeable person
3. Performance with practice by artist or worker
4. Exploration of area
All children must participate in the CLM. Participate means to do something actively. For
example, if learning how to estimate using volumes of water, then every child would take
turns moving water from one vessel to another. While this happens, other children would be
actively engaged in another process, such as recording on a worksheet. If measuring the
area of a field, children should be in pairs or small groups each with a tape measure.

AIMS
There are four key aims of CLMs:
1. Make the link between the curriculum topic and the lives of the children.
2. Make learning a contextual, social, enjoyable, and meaningful experience, by
improving confidence and willingness to engage in learning.
3. Make learning at Hunar Ghar visible to the community, so they are better equipped to
support their children’s learning.
4. Communities become a part of the children’s learning process.

CLM BENEFITS SUMMARY
Do CLMs make Yes/No
learning ...

How?

Contextual

The children will learn in the village instead of the classroom

Active & Social

They will be engaged in an activity, be moving as a group, and
be working in small groups or pairs

Enjoyable

Doing and activity in the community is a nice break from being
in the classroom

An experience

By going out into the village to learn the children are having an
experience.

Meaningful

Because the learning is happening in the village it means that it
relates to the lives of the children and families
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CARRYING OUT A COMMUNITY LEARNING MORNING
The key to successful CLMs is good flexible planning. Use the below guidelines. After the
CLM, reflect on how it went. What went well? What would be good to do next time?

BEFORE A CLM
Be well prepared. Prepare for your input and for the children's intended input.

CLM TEACHER PREPARATION
●

Find a person or place in the village that links to the topic.

●

Find out who in the community can provide practical knowledge and information.

●

Create a worksheet or plan for learners to complete during the CLM.

●

Create a plan as usual using the Session Planning tool

●

Review the Session Sharing Book to see what has already been done. Build on this.

Every CLM will contain one or more of the following events:
●

Activity or experiment with resources or apparatus

●

Interview or discussion with local skilled or knowledgeable person

●

Performance with practice by local artist

●

Exploration of area

Ensure it is in the CLM plan.

CLM PREPARATION WITH THE CHILDREN
●

Inform children the day before the CLM. Ask open questions to get them thinking
about the experience. Make it sound enticing and exciting!

●

On the morning of the CLM during Circle Time, find out what they already know
about the topic. Share ideas. Ask learners to come up with questions. This will help
you identify areas they do not yet understand.

●

Hand out worksheets. Go through this with them. Answer any questions and
concerns.

●

Share the Session Steps with the children. Answer any questions or concerns.

DURING A CLM
●

Follow the CLM Session Steps.

●

Keep asking children open-ended questions.
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●

Supervise to make sure children are doing the work well.

●

Help children to correct their own mistakes by asking them questions.

●

Ensure all learners participate and engage in the activity.

●

Ensure all of the work is completed.

AFTER A CLM
•

Back in the classroom, hold a Reflective Circle Time and do following:
o

Recall: Have the children share what they did.

o

New learning: Encourage children to share what they learned.

o

Reflect: Help children discuss the meaning of what they learned, why it is
important.

•

Ask learners for their feedback. What did they like most? What can be done
differently? Are they still unclear on some aspects of the session?

•

Document student feedback in the Session Sharing Book for future reference.
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3.2 CHILD PORTFOLIOS
Child portfolios help children appreciate and celebrate their achievements over the
year. They also help us assess learning.
A child portfolio is a compilation of the work that a student creates over the school year. It is
a record of their learning journey. Without it, they’d never be able to remember all of the
things they had learned thanks to you. This is important for several reasons:
•

Appreciating good work. It’s so important to appreciate our work. When we do a lot
of work, sometimes we forget to appreciate what we have achieved. Child portfolios
enable children to look back over the work they have done and appreciate their
successes

•

and

achievements.

Valuing time and effort. Encouraging a child to include something in the portfolio
indicates to them that we think their work is valuable and important. This celebration
of their work creates pride and ownership over work. When they feel that their work is
valued, and doesn’t just disappear, at the end of a session, they are more likely to
put in more effort next time.

•

Enabling child ownership of their work. It is the children that, with the
encouragement and follow up of their teachers, should keep their own portfolios. This
will enable them to take responsibility for their portfolio, and feel greater ownership
over the activities that they do at Hunar Ghar.

•

As a reflection tool. The portfolio should be a living thing that the children refer to
regularly. The portfolio will hold a lot of the child’s work. This body of work is a great
tool for reflecting on their work. How well did they complete a task before? And now?
When did they learn about explorers? What did they learn? The children can
themselves rediscover their learning journey and understand their progress.

•

They show parents and community how much children have done. At Hunar
Ghar we teach lakhs of classes every year. Without documentation, it is easy to
forget what has been learned! Illiterate parents may not be able to understand
everything that is in the portfolio, but they will see how much has been done, and the
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care that it has been done with. They will see the variety of work, and they will see
the different ways that children have been learning.

•

Assessment. With a comprehensive record of each child’s work, we can have an
invaluable tool for assessing and evaluating coursework quality, learning progress,
and academic achievement in formative assessments and Project-based Summative
Assessment.

Child portfolios allow teachers to see student as individuals with unique characteristics,
needs and strengths. They shift your role as a teacher away from comparing academic
rankings (grades, CLDD performance, CLM performance) and towards student achievement
through evaluative feedback and self-reflection.
Teachers can evaluate skills and knowledge without limiting learners’ creativity.
1. They help learners be more accountable for their work and skills we expect them to
acquire.
2. They involve learners in the assessment process, thus helping them learn in a
meaningful way.
3. They invite learners to reflect upon their growth and performances as learners.
4. They involve the community in measuring their children’s academic achievement in a
way that they can understand and connect with, rather than through ambiguous test
results and grades.
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CREATING CHILD LEARNING PORTFOLIOS
There are four mains steps to the process of creating and maintaining a child portfolio:

1. COLLECTION
Learners must collect and store all of their work. This may be challenging: learners may not
be accustomed to documenting class work, or there may not be an obvious place to store it.
Teachers should get learners accustomed to collecting and documenting as soon as
possible – starting in Balwadi and continuing throughout Hunar Ghar.

2. SELECTION
Next, with the support of teachers, learners go through the work they have collected and
select the work they feel most proud on for their portfolio. This can be done alone, with
peers, and/or with the teacher.
The sections of the curriculum that are being covered and the style of work being carried out
is important here. For instance, if learners only showed exam results then the portfolio would
not be a fair reflection on their achievements and abilities. If learners have a diverse set of
work such as CLDD photos, CLM photos, artwork, projects etc, the portfolio will come to life!

3. REFLECTION
Reflection is the most important step in the portfolio process. It is what distinguishes
portfolios from collections.
Reflection can be written or spoken. Students are asked
•

why they chose a particular piece of work,

•

how it compares with other pieces of work,

•

what particular skills and knowledge were used to produce it

•

where he or she can improve as a learner.

The reflection step is important because learners learn to self-assess. Students can directly
observe their achievements and see where improvements are needed.

4. CONNECTION
Anything children learn at school is to use in the real world. The connection step helps do
this in two ways:
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1. Connecting to real-world context. By thinking about their own achievement,
learners can answer the question “why are we doing this?” They can make the
connection between their work in school and its value within everyday contexts.
2. Connecting in the learning community. Students may present their portfolio to a
panel of peers, teachers or parents. They may feel proud or disappointed with their
work. Either way, this process creates an invaluable celebration of student
achievement, helps us learn from each other, and feeds the ongoing conversation
about the quality of learning in Hunar Ghar.

DESIGNING AND IMPLEMENTING A CHILD LEARNING
PORTFOLIO IN HUNAR GHAR
Getting started (first week of July):
•

Distribute portfolios to your class on the first day of school. Have the learners
personalise their portfolios with drawings and photos stuck on (with their name and
class too!)

•

Start small. You can introduce a portfolio for a section of the course or for a small
group of learners. As you gain experience, you can apply the method on a larger
scale.

•

In the beginning, focus on getting child work into the portfolio. Later, you and the
child can become more selective with what you put in.

•

Whenever you collect work, make sure it is named and dated

•

Have a cupboard in the classroom that is only for child portfolios: they should be
accessible to teachers and learners – especially the learners.

One the child portfolios are established (Independence Day onwards):
•

Develop the criteria to be used for the selection of entries with learners. Record this
criteria and post it in the classroom. Review and refer to the list on an ongoing basis.

•

Teach learners how to select and reflect on their selections.

•

Establish and communicate the evaluation criteria with the learners.

•

Schedule month student meetings of three of four learners at a time to review their
portfolios and set goals with learners.

•

Share and celebrate portfolios with peers, parents and fellow teachers.

•

Keep updating the portfolios throughout the year.
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REVIEW
Child portfolios should be checked at the end of every week. If you find a student struggling
with completing the portfolio, provide them with extra guidance and support.
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3.3 ASSESSMENT
The best assessment is supportive and
nurturing in nature
Learning assessment is one of the most important skills in successful learning. Assessment
enables us to understand how well learning is happening. For a learner, this means being
able to evaluate your own work and understand how to add to it to make it better next time.
For a teacher, this means understanding where to provide more support.

There is no such thing as a bad student, only a
bad teaching
As educators at Hunar Ghar, we take responsibility for child learning. Like children at Hunar
Ghar as educators we are still learning too. This is why we have exposure trips, mentoring,
and training. You also learn through support observations, supporting one another, and from
your own experiences inside and outside of the classroom.
The more we learn, the better we are able to support one another and make learning at
Hunar Ghar fun and engaging. The more we do that, the more the quality of teaching
improves, and so the more children at Hunar Ghar will learn.
A bad teacher is one that does not themselves learn. If we are continuously developing
ourselves, then so will the students.

ABOUT ASSESSMENT
WHAT IS ASSESSMENT?
Assessment is about gathering information which will support us all to improve- a farmer
reflecting on the harvest and considering the factors which enabled success and alternative
strategies to improve harvests in subsequent years is a form of assessment. It involves the
farmer:
●

measuring an outcome (e.g. how much grain was harvested)

●

comparing this to their objective (e.g. the amount of grain they were hoping for)

●

thinking about activities which contributed to success (e.g. planting at the right time)
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●

considering activities that might enable improvement next year (e.g. preparing the
soil better, so there are more nutrients next year)

Without making this assessment, the farmer would not have the information they need to
improve their life in years to come. Similarly, assessment at Hunar Ghar helps to make the
connection between learning objectives, teaching learning activities and learning outcomesthis informs future activities for children and teachers.

WHY UNDERSTANDING ASSESSMENT IS SO IMPORTANT
Assessment is one of the most misunderstood concepts in education. In 2014, there were
almost 2,500 exam-related student suicides in India- more than any other country. Rates of
suicide among adolescent girls in India are 70 times higher than in the UK and the main
cause of this is related to exams.
Hunar Ghar is a space where learning is celebrated and where children are encouraged to
develop in a fear free space. Assessment and self-assessment are essential parts of the
learning process. It is vital that every team member understands the value and possible
mistakes of the assessment processes we use.

THE BENEFITS OF ASSESSMENT
Assessment is not only about the children. Learning outcomes are a function of:
1. The learner and how well they have grasped a concept
2. The teacher and how successful their teaching learning activities conducted have
been
3. The school and how successful it has been in creating a supportive environment in
which children and teachers flourish
The benefits of assessment are also apparent across these three levels.

1. FOR THE SCHOOL
●

Assessment and learning outcomes give school leaders a sense of how well the
school is doing at supporting its learners.

●

It allows school leaders to benchmark and see if we’re making progress from one
year to the next.
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●

It helps leaders identify school-level successes to celebrate or challenges to address
(e.g. need for additional training)

2. FOR EACH TEACHER AND CLASS
●

It allows teachers to consider the learning needs of the group as a whole and also
think about if there are different categories of learner who have different needs.

●

It helps the teacher understand how successfully content has been taught and
understood- if most of the class are struggling with a learning area, it may be an
indication that more time is needed, underlying or basic concepts need to be
revisited or that a new teaching approach is required.

3. FOR EACH CHILD
●

Assessment allows the teacher to gauge how each child has understood a learning
objective- it provides you with the information to personalise your teaching

●

Assessment also provides an opportunity to provide individualised feedback- this
allows them to reflect and provides them with steps they can take to improve.

PRACTICES WHICH MAKE ASSESSMENT SUCCESSFUL
There are common practices which help make all assessment successful. These are:

CREATE THE RIGHT ENVIRONMENT
●

Develop shared values with all classes you teach, including a focus assessment as a
means of learning and personal growth

●

Be non-judgemental and provide children a safe space to ‘fail’ and learn from the
experience. There should be no fear of ‘failure’- it is an integral part of the learning
process and children who aren’t afraid to fail go on to innovate, pioneer and express
themselves freely.

●

Explicitly state that assessment is about helping teachers understand the needs of
their learners and providing feedback to support learners

PREPARE AND CONDUCT ASSESSMENTS WELL
1. Ensure all assessments are prepared to the highest quality possible
2. Make a clear connection between learning objectives, teaching learning activities
conducted and assessment content
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3. Check that all assessments present a clear task- children should be able to
understand what the assessor is looking for and how this relates to work they have
previously done.
4. Set assessments which allow learners who need a lot of support to show what they
know, but also challenge learners who have a good grasp of the content- in some
instances, this might mean providing two different assessments, or allowing some
children to be assessed verbally with cues and others to be assessed in writing, for
example.
5. Use a range of types of assessment- particularly consider those which are more
reflective of skills children need in real life, rather than just knowledge. For example,
assessments using group work, open book assessments, where children can use
notes, textbooks or library resources or assessments which involve the application of
knowledge (i.e. demonstrate understanding).
6. Use learners as assessors- this helps develop their ability to reflect, understand
different learners’ approach and meta-cognition- it can also reduce your marking
load.
7. Where possible, focus on development of conceptual understanding, acumen and
‘Hunar’, rather than rote memorisation.
8. Work with other teachers to develop and share ideas for assessment and use the
‘Session Sharing Books’ as a resource.

AFTER EACH ASSESSMENT
A. Celebrate success
B. Provide feedback that makes it clear what you were looking for, how you made your
assessment and (if providing a grade) why a particular grade was given.
C. Always provide specific feedback – never just ticks and crosses alone
D. Credit children’s thought processes and methods if these are appropriate, even if the
‘answer’ is wrong.
E. Value evidence of personal learning and growth more than an overall grade. e.g.
getting 5/10 in an assessment might be a really great achievement for one child,
while for another getting 7/10 might not provide real evidence of additional learning.
F. Where there are common ‘mistakes’ or misunderstandings across the class, use
class time to go through these in a timely manner and ensure that gaps in
understanding are bridged.
G. Share the responsibility for improvement between learners, parents, teachers and
school leaders- where it is clear that learners need extra support, what can you,
parents or the school do to provide this and what can the child do to make better use
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of the learning opportunities they already get? Don’t make improvement the child’s
responsibility alone.
H. Assessment outcomes should not lead to punishment- this undermines the purpose
of the process and creates a fear of failure.
[Insert cycle linking learning and assessment]

SOME DANGERS OF ASSESSMENT
Assessments are an extremely useful tool for tracking children’s learning and providing
useful feedback. There are also many ‘dangers’ associated with assessment. You should be
mindful of these, so you can adjust your assessment style and use assessment as one part
of a holistic teaching approach:

● ASSESSMENT CAN BE VERY REDUCTIVE
It only looks at one aspect of a person’s development and ignores many others. E.g. a
learning assessment can be good for establishing if a child understands addition, but won’t
tell you about their ability to support other learners.

● ASSESSMENTS CAN BE VERY INDIVIDUALISTIC
Most assessments look at children’s individual learning. This can be useful for providing one
to one feedback to children. But most real life work involves working as part of a team (e.g.
with your family) to successfully achieve goals. It involves being resourceful, using different
people’s strengths and supporting those who are less able. Try to ensure that you include
group based assessment at least ⅓ of the time- during these assessments, consider
providing feedback about team work, communication, resourcefulness, supportiveness to
peers, as well as academic feedback.

● ASSESSMENT MAKES IT EASY TO IGNORE FACULTIES
THAT ARE DIFFICULT TO MEASURE
It is easy to set a maths test, give marks out of 10 and give feedback on this, but it is more
difficult perform an assessment of children’s honesty, empathy for other learners or ability to
communicate clearly. Because of this we will always be more likely to assess things that are
measurable and ignore development which is less measurable. It’s worth always worth
keeping Hunar Ghar’s values and each classes rules and values in mind and making a
conscious effort to give feedback to children about these- these are more important than
whether a child can spell all 10 words in a vocabulary tests!
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● CHILDREN LEARN TO VALUE WHAT WE EMPHASISE
If we emphasise assessment which is individualistic, reductive and ignores areas which are
difficult to measure like values, this is what children will grow up believing is important. So
while assessment of learning is useful for helping children to learn, you must always keep
the bigger picture and our values in mind. Explicitly talk about these and give feedback
around these opportunistically, so that they are emphasised as much as specific learning
points.
To support you in this process, we have developed two tools which are explained in more
detail below:
●

Holistic feedback stickers

●

Project-based summative assessment

WHO CAN PERFORM ASSESSMENTS?
Assessments can be:
●

Teacher assessments- these are helpful when the teacher needs to understand the
children’s learning status, or when individual feedback from teachers to learners
would be helpful. All summative assessments and the majority of formative
assessments will be teacher assessments.

●

Peer assessments- where learners assess each other. These are useful, for helping
children to learn from one another. They ask children to put themselves in the
position of an assessor and think about what the task was, what has been done well
and what improvements might help.

●

Self assessments- where learners assess their own work. This encourages children
to reflect on what they’ve done and self identify areas for improvement. This is a
really important part of the learning process- it helps children develop a critical
understanding of their learning, set their own targets for improvement and turn into
more mature learners.

●

Combination assessments- these help teachers and learners bridge gaps between
the expectations they have. For example, learners may do a self assessment and
this can be followed by a teacher assessment- this will help the teacher understand
children’s reflections and help children see how their own assessment compares to
an ‘expert’ assessment of their work. Alternatively, a teacher could assess first and
then based on the feedback, as student may be asked to re-attempt the work- this
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can help the teacher to understand how useful the feedback given was, or how well
children have understood it.

ASSESSMENT METHODS
Assessments can take many different forms. They should not just involve marking written
work done by children individually. As long as you are clear about what you are looking for,
you could use any of the methods in the picture below.
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FOUR TYPES OF ASSESSMENT AT HUNAR GHAR
At Hunar Ghar there are four assessment processes we follow:
• Baseline assessment
• Chapter assessment
• Summative assessment
• Project-based Summative Assessment
Baseline assessment and Chapter assessment are both types of formative assessment.
Formative assessment is to help teachers understand their children’s learning status. This
enables teachers give feedback or support to help children with their learning.
Summative assessment is an opportunity to gauge children’s overall learning status.
Summative assessment grades contribute to children’s end of year grade, so as well as
being important for feedback, these are an important part of a child’s progression through
school. Project-based Summative Assessment (PBSA) and summative assessment are the
two main examples of this.
Schedule of assessments:

Assessment type

Timing

Baseline assessment

July (first 2-3 weeks of academic year)

Formative assessment

For every chapter, throughout year

Summative assessment 1

Dipawali

Project-based summative assessment 1

Dipawali

Summative assessment 2

After Holi

Project-based summative assessment 2

After Holi

1.BASELINE ASSESSMENT
Baseline assessments happens when a child joins the school. For most children, this will be
in the first 2-3 weeks of every academic year. But if a child joins the school later in the
school year, they will baseline assessed as well.
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Baseline assessments are essential for understanding the learning status of children, so
that:
1. You can assess the learning status of children who have just joined Hunar Ghar
2. You can identify content from previous years that needs to be revised
3. You know which children will need additional support
4. You can select children to join Hunar Ghar’s Study Club

PREPARING BASELINE ASSESSMENT
Baseline assessment is class and subject specific. Preparation for baseline assessment
should be done during the June Orientation. Use the Revision and Baseline Assessment
Planning Tool which will be made available during June Orientation.
While planning, you will be able to borrow the Session Sharing Books relating to the
previous year’s work (e.g. if you are going to teach Class 3 English, you will be able to
borrow the Session Sharing Book for Class 2 English)
Look through the Session Sharing Book and pick out key objectives and activities for
revision. Also use the Session Sharing Book to select worksheets, chapter and summative
assessment content from the previous year you would like to use for baseline assessment
and make copies of these. For each assessment activity you choose, note the criteria you
will use to award grades during Baseline Assessment. Assessment grades are:
•

Expert (A),

•

Master (B),

•

Apprentice (C)

•

Novice (D)
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Revision Session Planning Sheet

Class

Subject

Name:
Date:

Chapter Numbers Being Revised

1. Learning objectives
1.1 What learning objectives do you wish to revise in this 45 minute session and what activities
will you use for revision?
Objective
number
1

2

3

4

5

6

7

8

Objective description

Revision activity

2. Baseline assessment activities
2.1 Detail the baseline assessments you will perform which relate to the objectives and how you will
assess children’s learning status
Details of Assessment 1:

If a child is able to do the following, they have achieved the learning outcome to an
‘Expert’ standard (A)

If a child is able to do the following, they have achieved the learning outcome to a
‘Master’ standard (B)

If a child is able to do the following, they have achieved the learning outcome to an
‘Apprentice’ standard (C)

If a child is able to do the following, they have achieved the learning outcome to a
‘Novice’ standard (D)

Details of Assessment 2:

If a child is able to do the following, they have achieved the learning outcome to an
‘Expert’ standard (A)

If a child is able to do the following, they have achieved the learning outcome to a
‘Master’ standard (B)

If a child is able to do the following, they have achieved the learning outcome to an
‘Apprentice’ standard (C)

If a child is able to do the following, they have achieved the learning outcome to a
‘Novice’ standard (D)

Details of Assessment 3:

If a child is able to do the following, they have achieved the learning outcome to an
‘Expert’ standard (A)

If a child is able to do the following, they have achieved the learning outcome to a
‘Master’ standard (B)

If a child is able to do the following, they have achieved the learning outcome to an
‘Apprentice’ standard (C)

If a child is able to do the following, they have achieved the learning outcome to a
‘Novice’ standard (D)

There is a format to record baseline assessment outcomes. This sheet allows you to
consider which topics you need to revisit again later in the year and also gives you an
overview of each child’s performance during the baseline assessment period. You should
use this information to get an overview of each child’s learning status and to identify children
who will benefit from Study Club or simply additional support in class.

USING BASELINE ASSESSMENT TO IDENTIFY CHILDREN FOR
STUDY CLUB
The Right to Education Act 2009 makes it our responsibility to admit all learners aged 6 to
14 into ‘age appropriate’ classes. This means that children of a particular age, regardless of
their learning status, must be placed in a class with children of a similar age.
It is also the responsibility of the school to provide ‘special training’ to children so that age
appropriate education is possible. At Hunar Ghar this is Study Club.
Age

3-4

4-5

5-6

6-7

7-8

8-9

9-10

Class

B1

B2

1

2

3

4

5

10-11 11-12 12-13
6

7

8

1314
8+

Table: The correct class for correct ages. Ages for classes 1- 8 taken from the RTE
Baseline assessment is the main point in the year when children who require additional
support are identified for Study Club. It is important to consider in baseline assessment
whether you think a child will be able to keep up with the content for the year without
additional support. Teachers should use their judgement to decide which children will benefit
from Study Club. As a guide:
●

Children with >50% D grades during baseline assessment should join study club

●

Children with >50% C or D grades may just need additional class support, but may
benefit from Study Club
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2.CHAPTER ASSESSMENT
•

Chapter assessments are a part of the ongoing teaching and learning process at
Hunar Ghar.

•

They are essential for tracking the learning of children over the year, and should be
used to:
o

Assess if a chapter has been taught successfully

o

Provide focused feedback to learners

o

Identify children who need additional support during class, or who would
benefit from Study Club.

•

It should be conducted with every chapter taught.

•

Often it is not necessary for the children to know that this assessment is ongoing- it is
purely for the benefit of teachers, so you can understand the learning status of your
learners.

•

Plan chapter assessments during your chapter planning, when a link is made
between learning objectives, learning outcomes and assessment.

•

You should try to use a wide range of methods of assessment every month.

•

You should also use the range of feedback methods and feedback stickers available
regularly to ensure that children receive structured input to help them improve.

•

Note: Although ‘holistic assessments’ do not relate directly to a single chapter, you
should complete at least one for each child every month.

•

After completing the assessments planned for each chapter, you should record
children’s formative grades in Section 4 of the Chapter Plan, using the criteria you
set in Section 3.

•

You should act on the information a chapter assessment provides:
o

If you identify a learning objective which has not understood by the children,
you should make plans to revisit this with the class

o

If you identify children who need additional support, make a point of providing
this earlier, rather than once the child has fallen further behind

o

Offer praise and celebrate children’s strengths where these emerge through
assessment
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3.SUMMATIVE ASSESSMENT
●

Summative assessment is a formal assessment of each child’s individual learning
which takes place twice every year. Once around Dipawali and once after Holi.

●

From Class 3 upward, the assessment is generally written, while for Classes 1 & 2, it
can be verbal or written.

●

The assessment should be well planned and assess the main learning objectives
and CCE objectives for that subject that have been covered over the year.

PLANNING SUMMATIVE ASSESSMENT
1. You should plan summative assessment for you class with the support of Coordinators, Subject Leads and the Principal.
2. A timetable for assessment will be provided to you by the school leaders.
3. The main preparation of questions for the summative assessment should take place
over the year- you are expected to prepare two summative assessment questions
per chapter when you complete your chapter planning in Saturday Sessions.
4. Following discussion with coordinators, leads and the principal, you should select the
most appropriate questions and develop these into a high quality question paper.
5. As with formative assessment, you should set very clear marking criteria before the
assessment takes place. This should clearly state what you would expect a student
of each grade to achieve and what your ‘success’ criteria are for each question you
set.

CONDUCT OF SUMMATIVE ASSESSMENT
1. Summative assessments should be conducted in a standardised manner.
2. Your role as a teacher is to:
a. Make children feel comfortable
b. Provide them with clear instructions which minimise stress
c. Ensure all materials the children are readily available for conduct of the
assessment
d. Make sure children adhere to the assessment rules

AFTER ASSESSMENTS
●

Marking and feedback should be provided to children as soon as possible after the
assessment- provide children with a date which the should expect their results by.

●

Ensure that your marking is clear and provide feedback to children so they can
understand where they have gone wrong.

100

●

It is also worth going through model answers to some of the problems in class after
the assessment to help children understand.

●

Make yourself available to children at a given time, so they can approach you with
questions or clarifications.
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4.PROJECT-BASED SUMMATIVE ASSESSMENT
Project-Based Summative Assessment (PBSA) is our method of assessing the holistic
development of our children. PBSA is a practical assessment in which children work in
groups to perform a task. It requires children to:
1. Apply what they have learned over the year
2. Use their life skills
PBSA takes place twice per year, at the same time as Summative Assessments. It should
be planned by teachers, coordinators and the principal well in advance of the assessment.

WHAT DOES PBSA FOCUS ON?
PBSA assesses how children are able to apply what they have learned at Hunar Ghar in
different situations. It is not a test of knowledge.
It is important that PBSAs are interesting and fun for the children. They should not feel like
they are being tested. In PBSA we want our children to:
●

Have fun

●

Behave in ways which reflect Hunar Ghar’s values

●

Work as a team

●

Communicate clearly

●

Demonstrate that they are resourceful learners

●

Show us what they know and have learned

●

Use the day as a learning experience

When planning, you will set a problem that the children have to work together as a team to
solve. They will never have faced this problem before. The aim is for the children to use
what they know with teamwork and communication skills to solve the problem.

WHAT WILL WE ASSESS?
PBSA will assess the follow areas of holistic development:
1. Way of being. Are they conscientious? Do children work with integrity and kindness?
Do they demonstrate empathy?
2. Team work. Do the children create a good team atmosphere? Do they share
responsibility and make the most of the diversity in their team? Can they work
together on the task?
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3. Communication. Do the children create space that allows them to communicate
well? Can they communicate with a range of people and cope in different situations?
Do they listen well, speak clearly and document well?
4. Resourcefulness as a learner. Do they explore and use learning resources
available to them? Do they think creatively, review their approach and adapt it to the
task and achieve what they have set out to?
These are the same areas of personal development which are emphasised using the Holistic
Feedback Stickers during formative assessment. Children who develop well across these
domains will go on to have the life skills to do well academically, in their relationships and in
life.
As well as these skills, PBSA assesses the academic performance of the child.

WHAT DOCUMENTS ARE THERE FOR PBSA?
There are three documents you need to use for PBSA. These are
●

PBSA Planning Tool- this is a proforma which allows you to plan the assessment

●

PBSA Assessment Form- this is a tool to help you grade children’s performance on
the day

●

PBSA Student Pack- this is a pack which you need to prepare and provide to
learners on the day- it gives the learners the information they need to be able to
complete the task. It is similar to an exam paper and answer sheet for a written
exam.

PBSA PLANNING TOOL
The PBSA Planning Tool is a guide for the PBSA day. It tells you what to do, organises the
children into groups. Most importantly, it has a timeline of the day’s activities. You must be
very familiar with this timeline.
One PBSA Planning Tool should be completed for each class. This should be completed by
the teacher with the support of coordinators and the principal. It acts as a guideline for the
PBSA, so you the teacher can be very clear what we are expecting of the children, meaning
you can in turn be very clear with the children.
It includes:
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1. Problem setting – what we want the children to do on the day
2. Project flow – a description of the steps the children need to take to be able to
complete the problem
3. Organisation – how the class will be split into more manageable groups
4. Assessment criteria- what you will look for in terms of behaviour, team work,
communication and resourcefulness as a learner.
As with your Chapter Plans and CLDD plans, be as clear and specific as possible, to ensure
a successful PBSA.
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PBSA Planning Tool

Class

Teacher name:
Support teacher name:

PBSA Date

1. Topics covered since last PBSA
This is a practical assessment of how children work as a team, communicate, behave, and use learning
resources to achieve their goals. You should set a task that involves them taking multiple steps to achieve a
goal. For each of these steps, you should consider what you would like the children to do and what you will
be assessing for. Make sure the task is complex enough to challenge the children, but also achievable in the
time given for the assessment.

1.1 Date of last PBSA for class:

__ __ / __ __ / __ __

1.2 Date next PBSA scheduled for:
__ __ / __ __ / __ __
1.3 List the main chapters and topics which the children will have covered in this subject between
these dates, that might be good for PBSA
Chapter
Topics

1.4 List the main locations and resource people children have learned about or engaged with since
the last PBSA which might be good for PBSA
Locations
Resource people

2. Give a basic description of the task you are setting children below:

PBSA April/May 2014

3. Project flow: What is the expected sequence of events children will follow to complete the
task?
Step

Activity

1

Introduction of task by
assessors

2

Children make basic plan of
action

3

Children decide who will do
what

4

Children set budget

5

6

7

8

9

10

Presentation to assessors

PBSA April/May 2014

Description

Time required

4. For each activity please state the location, resources that will be required and any resource
people that need to be available?
Note that a planning template, roles template and budgeting template are ready made resources
which are available.
Step

Location

1

2

3

4

5

6

7

8

9

10

PBSA April/May 2014

Resources needed

Resource people involved

5. Group planning
Split children into appropriate size groups:
Group 1

Group 2

Group 3

Date & timing of group 1 assessment problem:
Assessor names:

1.
2.
3.

Date & timing of group 2 assessment problem:
Assessor names:

1.
2.
3.

Date & timing of group 3 assessment problem:
Assessor names:

1.
2.
3.

Date & timing of group 4 assessment problem:
Assessor names:

1.
2.
3.

PBSA April/May 2014

Group 4

6. For each activity please state indicators of behaviour, team work and communication which
you will be looking for
Please use the holistic development posters to help you think of characteristics and behaviours you
are looking for.
Step

Behaviour

1

2

3

4

5

6

7

8

9

10

PBSA April/May 2014

Team work

Communication

6. For each activity please state indicators of resourcefulness as a learner and of children’s
learning which you will be looking for
For resourcefulness as a learner, use the holistic development posters to help you think of
characteristics and behaviours you are looking for. For academic skills use learning objectives from
the year which relate to the activity.
Step

Resourcefulness as a learner

1

2

3

4

5

6

7

8

9

10

PBSA April/May 2014

Academic skills

PBSA ASSESSMENT FORM
This is what you use to assess the children. You need one per child. You should fill in the
PBSA Assessment form on the day of the assessment while the assessment is going on.
The form is divided into different sections for assessing the 5 different skills. You must
decided in advance when you are going to assess each skill, so that you can make sure you
are concentrating on it at the right time and filling in the form while it is happening and so
clearest in your head.
For example, if one thing you are assessing is child verbal communication you might want to
do this part of the assessment when they are talking to a shopkeeper. If you have decided in
advance that to assess this at this time then you can turn your assessment sheets to the
right page as the children are approaching the shop and start concentrating on how well the
children are speaking.
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Learner Assessment

Learner name:

Class teacher name:

Standard:

Filled in by:

Date:

1 Problem completion
Did the learner’s group successfully complete the task?
2. Behaviour
During the task,
positive
behaviour I
noted from this
learner included:
Areas for
improvement in
behaviour
include:
Overall assessment
of behaviour

An Expert

A Master

An Expert

A Master

Apprentice

A Novice

2. Team work
During the task,
positive team
work I noted
from this learner
included:
Areas for
improvement in
behaviour
include:
Overall assessment
of team work

Apprentice

A Novice

3. Communication
During the task,
positive
communication I
noted from this
learner included:
Areas for
improvement in
communication
include:
Overall assessment of
communication

An Expert

A Master

Apprentice

A Novice

A Master

Apprentice

A Novice

A Master

Apprentice

A Novice

4. Resourcefulness as a learner
During the task,
positive
resourcefulness
as a learner I
noted from this
learner included:
Areas for
improvement in
resourcefulness
as learner
include:
Overall assessment of
behaviour

An Expert

5. Academic skills
During the task,
the child
demonstrated
good learning by:
Learning gaps to
revisit include:
Overall assessment
of behaviour

An Expert

PBSA STUDENT PACK
This is like a guideline document for the children. You should give one copy to each child.
Each standard has a different pack, which you need to prepare. The first part is the same for
each standard – it tells the children what the day is about, what we are assessing them on,
how to go about it, and what we expect from them. The second part is different for each
standard. It contains worksheets for the children to fill in during the day of the assessment.
You will collect these from the children at the end of the PBSA day
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Project Based Summative Assessment
Student Pack
Student Name
Class
Date
Group Number:

Your overall aim for today is to show how us how well you can work as a team use everything you
have learned at Hunar Ghar this year. To do this we are setting you a challenge which is
described below:

The main activities that you will need to complete to achieve your aim include:
Activity 1
Activity 2
Activity 3
Activity 4
Activity 5
Activity 6
Activity 7
Activity 8
Activity 9
Activity 10

Student Name
Class
PBSA Student pack Standard 5 April/May 2014

Date
Group Number:
To complete all of these activities you will be divided into groups. Your teacher should tell you who
is in your group. For most of the activities you will work in a group. For some activities you will
need to work by yourself as well, but you can always use the support of your group members for
this.
For each of these activities there is an activity sheet with detailed instructions. This sheet will
contain:
- Instructions on what to do
- Detail of how much time you have
- Information about resources you can use to help in your activity
- Questions and tasks to complete during your activity
If any of the instructions are not clear, or you are not sure, you can ask your teacher questions to
make things clearer.

Your main focus when are doing these activities should be to:

Enjoy yourselves
Work as a team
Communicate clearly
Show us what you know and have learned
Use the day as a learning experience

PBSA Student pack Standard 5 April/May 2014

Student Name
Class
Date
Group Number:

What you should focus on:
While you are completing the activities, the teacher will be there to support you. They will also be
there to observe you as groups and as individuals. They are not observing if you know the answer
to questions of not. They are observing to see how you solve problems, how you work together,
how you behave and communicate. The most important things they are looking for when you are
completing these activities are:
-

Do you behave properly by:
o Being kind to your colleagues
o Working hard
o Being polite to strangers
o Staying relaxed and positive

-

Do you work together well as a team by:
o Setting clear aims
o Giving everyone clear roles
o Listening to each other and supporting each other
o Pushing to achieve high standards

-

Do you communicate clearly by:
o Speaking clearly & using appropriate language when talking to other children and
adults
o Writing clearly & using full sentences where appropriate
o Listening to others attentively
o Using appropriate body language

-

Are you a resourceful learner:
o Asking appropriate questions
o Identifying and using tools to help answer questions
o Persevering with tasks
o Critically reviewing the work you do

-

Do you use the knowledge, skills and understanding you have to help complete the
activities?

PBSA Student pack Standard 5 April/May 2014

Student Name
Class
Date
Group Number:
Activity Number

PLANNING TASK: Write the steps you will take to complete this your task:
Step 1

Step 2

Step 3

Step 4

Step 5

Step 6

Step 7

Step 8

Step 9

Step 10

Student Name
Class
PBSA Student pack Standard 5 April/May 2014

Date
Group Number:
Activity Number

ORGANISATION TASK: Who will do what?:
Person or people

PBSA Student pack Standard 5 April/May 2014

Role or tasks

Student Name
Class
Date
Group Number:
Activity Number

MONEY HANDLING TASK: Fill in this sheet with your budget:

1. Budgeting
Item

Cost per unit

Units required

TOTAL COST

2. Receiving money
Amount received:

Received from:
Received by:

3. Returning money
Amount on bills:

Returned to:

Amount money left:

Returned from:

PBSA Student pack Standard 5 April/May 2014

Cost

Student Name
Class
Date
Group Number:
Activity Number

REFLECTION TASK: How did I do today?:
Include:
1. What did I do today? What was the task? How did we do it? Who did we do it with?
2. How well did I work as part of the team? Did share my ideas and listen to other people’s
ideas?
3. How hard did I work? Did I try my best? Or did I give up when I found something difficult?
4. Did I enjoy the activity? What was the best thing about the activity?

My reflection:

PBSA Student pack Standard 5 April/May 2014

DEVELOPING GROWTH MINDSETS
It is good when a student gets a question correct and proves they successfully learnt what
you taught them. This makes us proud. However, we also need to see it as good when
children make mistakes! Why? It may seem counter intuitive at first, but feeling free and
happy to make mistakes, and making a lot of mistakes, is one of the best ways to learn. This
section shares why. It explains how without making mistakes we severely inhibit our capacity
to grow and learn.
This freedom and happiness to make mistakes is called having a growth mindset. This
means that we have the mindset – the way of thinking – that everything we experience, even
– especially! – mistakes help us grow and develop as capable individuals.
But how can it be positive to make mistakes?
●

Mistakes allow for learning to take place. When a student makes a mistake, they
can then be given feedback and thus take on new knowledge. If the student was
afraid to try, then wouldn’t know what doesn’t work and we can’t give feedback.

●

Mistakes allow for the others to identify gaps in knowledge. If learners got
everything right all of the time, they would not need to go to school! Many times we
think that a child doesn’t know the answer to something they actually do, it is just that
past violent reaction (physical punishment, shouting, being made to feel bad) to an
earlier mistake has made the child frightened to be wrong, so they prefer to share
nothing at all.

●

They help us be honest. If we are afraid of making a mistake, then we we do make
a mistake we try and hide it. This can complicate issues, and prevents us from being
able to provide support and feedback.

The opposite of a Growth Mindset is a Fixed Mindset:
1. Fixed Mindsets don't allow for new information to be acquired.
2. Knowledge remains shallow due to fear of making mistakes.

HOW CAN WE HELP CHILDREN DEVELOP GROWTH MINDSETS?
Helping children develop a growth mindset is easy! We just need to be nice! Specifically:
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1.

Praise often. Always praise a student for trying. If learners are praised for answering
questions regardless of whether they are correct, they will be more willing to try and
less fearful of looking stupid. Praise learners with simple phrases such as 'good try'
'not quite right' 'well done for having a go'.

2.

Encourage, encourage, encourage. When you ask your class questions, remind
them that it is better to try than keeping quiet. Explain that if they knew the correct
answers all of the time, there would be nothing left to learn! Making mistakes is a part
of learning.

3.

Use the lollypop sticks. You will have been introduced to this resource during June
Orientation. Each child has their name on a stick. The teacher picks one at random
and this is who answers the question. Over time, children should get used being
asked to answer a question and speaking in class, and therefore not be afraid of
getting it wrong.

4.

Always be positive. Never, ever punish a child for not understanding something
properly or getting a question wrong. Always empower them to self-reflect and find
out the answer by learning from other people, reviewing the textbook or their child
portfolio, testing and finding out, looking up the answer in the library, looking online,
or any on of the number of other things that the children can do to learn well.

Remember, one of two things will happen if the first student gets it wrong:
•

The next student gets it right and helps the first student learn.

•

The next student gets it wrong and the first learners see that it is OK to get a
question wrong.

WHAT DO I DO WHEN A STUDENT ANSWERS A QUESTION
WRONG?
All of the above!
1. Give them praise for trying.
2. Encourage other learners to answer, reminding them it is better to try and be wrong
than sit quietly and do nothing.
3. Use the lollypop sticks to select the next student to try and answer.
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FEEDBACK
Meaningful feedback is the critical part of an assessment process. Without useful feedback,
children cannot learn from the assessment, or understand how to improve in future.

GIVING FEEDBACK
Key features of good feedback include:
1. Feedback should be timely. Provide the feedback as soon possible after children
have done a piece of work- this allows children to reflect more easily and while their
thought processes are fresh in their mind.
2. Use clear criteria. It should be clear to the child what you were looking for and why
they are receiving the feedback they are. Giving model answers or a marking criteria
to children can help.
3. Emphasise positives. We always try to give balanced feedback between what went
well and what to do in order to improve, but it’s human nature to focus more on the
negative comments. As a teacher, we must keep this in mind and endeavour to
emphasise the positives, so children hear a balance of positives and negatives which
is

encouraging.

4. Use simple language. Feedback should be simple to understand and implement.
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In some instances, you may feel that giving feedback is not appropriate. That OK. Some
times that you might not give a learner feedback include:
1.

If you feel children are being over-assessed, and do not want to overload them

2.

If you want to conduct a formative assessment without creating stress in the children
about this

3.

If you feel a ‘fear of failure’ due to the assessment process and want to focus on
developing a fear-free learning atmosphere for some time.

METHODS OF GIVING FEEDBACK
There are many different ways of giving feedback. The table below highlights a few and what
they’re really helpful for:
Method

What it’s good for

Verbal
feedback

Making quick small points- especially useful when you identify a positive
behaviour and want to give praise.
Giving group feedback- if there are common points which groups of children
should be aware of, verbal feedback to the group can be more efficient than
individualised feedback

Feedback
stickers

These are ready made stickers for giving structured feedback- they provide a
quick way of giving useful feedback to children. Feedback stickers for teacher,
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peer and self assessment are available for both academic and holistic
development purposes.
Written
feedback

This is useful for giving individualised feedback to children, with more
explanation than the feedback stickers allow.

FEEDBACK STICKERS
Feedback stickers are ready-made stickers which are available from the Hunar Ghar office.
For academic work there are three types of sticker. These stickers should be used to help
provide structured feedback about children’s learning. The types of sticker are:
•

teacher feedback sticker

•

peer feedback sticker

•

self-assessment sticker.

There is also a holistic assessment sticker which can be self, peer or teacher completed.
When you are doing an assessment and want to use the stickers, you should generally use
one sticker per child. Stick the sticker into the child’s class book, close to the work being
assessed- if you know you will be assessing a piece of work, ask the children to leave space
for a sticker in advance. Remember to emphasise positives, give constructive criticism and
explain steps a child needs to take to improve, where relevant.
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1. TEACHER FEEDBACK STICKERS
The teacher feedback sticker is for use by the teacher. It is similar to the self-assessment
sticker, but does not ask for an overall grade for the work.
An overall grade should be placed against each relevant learning objective in the chapter
assessment sheet, which is a part of the chapter plan.
●

At the bottom of the sticker is the option to ask a child to re-do the work. It is
available, as an option, so that you can check that your feedback has been
understood and helped the children to improve. It should be used equally across the
class- to stretch ‘high achievers’ and improve learning of children who need more
support. This option should not be used as a punishment.

●

One way of ensuring the option is used fairly is by using your lollipop sticks to pick
children at random.
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2. PEER FEEDBACK STICKERS

Peer feedback is a great way to encourage children to learn from one another. It is important
to be mindful that children give feedback in a way that is supportive.
Children should be provided with marking criteria or list of key points when using the peer
feedback stickers. At Hunar Ghar we use ‘Star Star Wish’ feedback, where we encourage
children to give:
•

Two positive pieces of feedback

•

One wish: What they would have liked to see in the work in order to improve.

Classroom posters explaining how to complete the feedback and with example sentence
starters the children can use are available and should be on display in every classroom.
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3. SELF ASSESSMENT STICKERS
Self-assessment stickers are similar to teacher feedback stickers. They have an extra
section, where the child is asked to choose an overall level of learning (e.g. expert,
apprentice etc), based on some statements about their learning. These statements are
similar to those in the Formative Assessment mark sheets available in each chapter plan.
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HOLISTIC FEEDBACK STICKERS
These stickers should be used at least once a month with every class. This gives an
opportunity to consider children’s overall progress in terms of their:
●

Way of being. Have they been well behaved, kept good time, following instructions
etc?

●

Team work. Have they worked well with their classmates, have they supported
children less able?

●

Communication. Do the children listen well, speak clearly, have good non-verbal
communication and write neatly and with clarity?

●

Resourcefulness as a learner. Have they made the most of learning resources, do
they ask when they don’t understand or need help, do they make use of their
classmates?

The holistic feedback stickers can be completed by you as the teacher, by the children as a
self-reflection or by other learners as peer to peer feedback.
Classroom posters have also been provided to help guide the children when completing
these stickers. These should be on display in every classroom.
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3.4 STUDY CLUB
Most children aren’t bad at anything – they just haven’t had the opportunity to learn to
their best ability yet.
Study clubs in Hunar Ghar exist to help improve a student’s learning of basic concepts in
subjects such as maths and languages. They help learners who have problems with
understanding concepts taught in lessons. If a student is not attaining expected learning
outcomes, we may ask them to join these classes. This way their individual needs can be
met. Classes run before school starts, and may also be held after school.
In Hunar Ghar, study clubs are held for English, Hindi and Maths. Language classes support
children with grammar, spellings and vocabulary. Maths focuses on basic concepts such as
addition, subtraction, multiplication and division.

Students are divided into four groups. We have called these groups Earth, Sky, Stars and
Universe. Depending on the level of learning of a child they will be assigned to these groups.
Children with the lowest levels of knowledge in Maths and languages will start with ‘Earth’.
Depending on their progress through regular assessment they will move on to the next level
of ‘Sky’. Your aim is to help every child reach the level of Universe!
Once a child enters the level of Universe, they must do one final assessment. If the results
are good, they can stop attending study club! Give them a big high five and a lot of praise for
working hard and making a big achievement. If you think the child would still feel lost in that
subject at the level of the rest of the children in their class, then ask them if they’d feel
comfortable staying in Universe and doing a bit more practice…
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STUDY CLUB DETAILS
PREPARING A CHILD FOR STUDY CLUB
Have you ever been ‘bad’ at something? How did you feel when you couldn’t keep up with
the other people? It is important to realise as a teacher that being in study club could feel
embarrassing and/or disheartening for a learner. We are asking them to study more and
outside the classroom with other learners who may even be younger to them.
As such we should always be careful we approach starting a student on Study Club. Always
have a clear conversation with them about it first. At a minimum, you’ll need to cover the
minium points:
•

Check that they are comfortable to join. Remind them that they are not ‘bad’ at
anything – they just haven’t had the full opportunity to learn yet! Study Club is their
opportunity to learn.

•

Explain to them why they need to attend it and how it will improve their level of
learning.

•

Tell them it is not permanent.

•

Explain that they will continue to attend their regular classes but only attend a study
club during assembly everyday.

•

They will progress everyday until there is no need for them to attend the lessons
anymore.

Above all it is important to remain caring and sympathetic. You are asking them to join Study
Club because you think the child has the capacity to learn so much more, if only given the
choice. It is a very positive thing for child when they agree to focus on spending more time
learning – admirable!

HOW TO CONDUCT A SUCCESSFUL STUDY CLUB
Study Club happens daily in assembly and after school. A child needs to come to Study Club
every day. There are different Study Clubs held by different teachers for different subjects.
During Study Club you must create an encouraging environment for learners to able ask
questions, use methods such as chart papers, stories, poems etc to make learning easier
and fun. You must make sure that a concept has been well understood by a child before
going on to the next lesson. Use regular assessment to do this.
Above all, focus on develop a growth mindset in each child.
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3.5 INCLUSIVE LEARNING ENVIRONMENTS
As teachers, you are in the classrooms everyday guiding your learners through their learning
journeys towards bright and successful futures. At Hunar Ghar, we want our classrooms to
be inclusive environments. This means that classrooms are places where all children can
learn, regardless of their individual needs.
We know that making sure all of your learners are included in this learning journey all of the
time can be a challenge. Students learn at different rates and work at different paces. Some
have difficulties reading, some writing, some drawing, some speaking, some attendance.
However, there are some tools we can use to help children feel included in their learning
journey.

MAKING CLASSROOMS INCLUSIVE ENVIRONMENTS
We have developed four simple and easy-to-use resources for you to help you make
lessons more inclusive:

1. AWARD CHARTS
Every classroom will have award charts which teachers make during June Orientation:
●

These hang up on classroom walls and each display a different award.

●

Teacher have a collection of every student’s name written on card to stick on the
chart.

●

Awards are given out every Friday, and learners names therefore stay up for a week.

●

Teachers choose what awards they would like to give. Examples could be 'the
hardest working student', 'the most improved student' or 'the most helpful student'.

●

Awards are given for children that engage best in a process – not for getting the best
outcomes.

Each learner should be progressing their learning in a wide range of things. It is this new
learning and development that we want to support. Different children learn at different rates
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and a small change for one child might be a huge achievement for another. It is important to
recognise this distinction and award children equitably, not equally.

WHY HAVE AWARD CHARTS?
Awards act as an incentive for learners, a motivation to work hard in lessons.
The idea is to ensure not only the most able learners are being rewarded and everyone has
a fair chance of being awarded. Giving awards to children who struggle or are quiet will help
their confidence, self-esteem and motivation to keep trying.

2. REGISTER TREES
In the morning, teachers take a register of who is present and who is absent. This activity is
completed in a book, by the teacher only. To make mornings a more welcoming and
interactive experience for learners, every class will have a register tree:
●

A large outline of a tree displayed on the wall.

●

Each student will have their name on a leaf.

●

When learners enter classrooms in the morning, they stick the leaf with their name
upon the tree.

WHY HAVE REGISTER TREES?
Registers trees are a way of helping learners feel like they belong and identify as a member
of their class.
It also addresses issues with punctuality and attendance. If everyone can see who is
currently in school on a given day, children may be more motivated to ensure they are in
school on time.

3. DISPLAY CHARTS
It is important for children to feel that the work they do is valued, so that they can feel pride
and a sense achievement for their learning. To encourage this, we have introduced display
charts:
●

A section of every classroom wall will be dedicated to displaying student work.

●

Every student will have one piece of work on display at one time.
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●

Charts will have string lined across with pegs to clip work onto. This means they can
be updated regularly, without work being torn or falling down, and avoids putting
holes in walls.

●

Chart should be updated at least once per month.

WHY HAVE DISPLAY CHARTS?
1. They provide student with a part of the classroom on which they have taken
ownership.
2. Students can feel proud and confident in their achievements.
3. Other learners and teachers can celebrate the work of a class.
4. It makes classrooms more inclusive places, because every student will have a piece
of work on show.
Display charts should be updated at least every month, so you and the children can
celebrate together the part of your learning journey you have reached.

4. LOLLYPOP STICKS
When teachers ask their class questions, it is often the more able and confident learners
who answer. This means that quieter learners may not engage. When quite learners do not
enage the will miss out on learning.
Lollypop sticks help ensure children are participating equally in lessons and feel included.
The lollypop sticks are designed to help you include all learners in the process of listening to
and answering questions. They work like this:
●

Teachers will have a pot containing lollypop sticks.

●

Each stick has a different learner name on.

●

When the teacher asks the class a question, they pick a lollypop stick at random.

●

The name on the stick represents the person who should attempt to answer the
question.

Because all learners will have their name on a stick, everyone has equal chance of
participation.

WHAT IF A LEARNER DOES NOT KNOW THE ANSWER?
This is OK! As a teacher you should ask the next learner if they know the answer. One of
two things can happen when the teacher asks the next learner:
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●

The next learner answers incorrectly. The first learner will see that they are not
alone in being unable to correctly answer. The class can then work together to learn
new

●

information.

The next learner answers correctly. This helps the first learner to learn, instead of
the teacher telling them the answer. This creates a more interactive and supportive
environment.

The use of lollypop sticks is also not limited to questioning. You can choose a child's name a
random for other scenarios:
●

If you need a child to go and find necessary stationary for the lesson.

●

If you need a child to send a message to another class or teacher.

●

If you need a child to ring the bell.

●

If you would like a child to act something out.

●

If you would like a child to come up to the board and write something.
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3.6 THE BALWADI SOCIAL VISION
We have a social vision for Balwadi which puts the emphasis firmly on supporting young
children to develop into happy and confident learners. There is zero academic pressure in
Balwadi.
We also have out own assessment in Balwadi, in the form of the Balwadi Social checklist.
This is detailed below.

INTRODUCTION
Balwadi is the most important part of a learner’s Hunar Ghar experience. It is when they
learn the code and conduct of being a Hunar Ghar member and it defines the expectations
of their interactions with Hunar Ghar for the decade that they will be with us.
In balwadi, we want our children to be full of wonder. We want to create an environment
where our children feel protected and looked after, so they are not afraid to make mistakes,
to explore and to expand their curiosity of the world around them.
We want our children to be aware of others and the environment around them. We want
them to treat others as they would wish to be treated, to respect the environment and take
responsibility for their actions.
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We want our children to be healthy and happy. We want them to keep themselves clean
and tidy, to be able to identify and respond to their feelings and to always try their best.
Balwadi provides the foundation a child needs to succeed at Hunar Ghar. Children joining
balwadi are young; there are many aspects of their personal and social behaviour that are
still undefined. It is the responsibility of balwadi, therefore, to not only teach the required
literacy and numeracy basics, but also to prepare our children emotionally and mentally for
the next stage in their academic journey.
This document aims to set out the balwadi social vision and the role of the balwadi teacher
in this vision. Clear activities can be specified that help a child learn to count to 10, but
much less so for teaching them to be courteous and considerate. This document therefore
is a guideline of how the balwadi teacher can implicitly incorporate Hunar Ghar values into
the daily activities in balwadi.

HUNAR GHAR BALWADI VALUES
The balwadi values are slight different from our global values. They are more simple, to
reflect the earlier stage of the balwadi child’s development process
•

Be inquisitive and explorative in your learning

•

Be self-experimenters

•

Be attentive and interested in classroom activities

•

Be able to meaningfully care for themselves

•

Look after and respect other people

•

Look after and respect materials

•

Continue to learn to love learning

•

Continue to learn to try hard and persevere

•

Be interested in the world around you

•

Feel safe and looked after

•

Be able to come to school in a manner where you are able to learn
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BALWADI OUTCOMES
There are four key outcomes to balwadi:

1.CREATIVITY AND CURIOSITY
We want balwadi children to:
•

Use creative thinking and creative approaches

•

Take initiative as they explore the world

•

Embrace trial & error

•

Be ready to have a go

Young children naturally possess curious and creative minds.

In balwadi we want to

develop this ability to think creatively and to encourage their imagination. Doing so will
teach our children to come up with innovative solutions when faced with unexpected
situations and challenges.

HOW TO ACHIEVE THIS:
•

Provide opportunities to create. In order for our children to develop as creative
thinkers, we need to provide them with opportunities to create. Balwadi should be
filled with physical objects – blocks, string, tiles etc. - that can be used for building,
designing and creating.

•

Ask Questions. We want to nurture our children’s creative thinking and curiosity
through asking ‘what if’ questions, rather than giving direct instructions. We want to
encourage them to observe and wonder about the world around them.

•

Fear-free learning. Through encouraging exploration through trial and error, we
want our children in balwadi to learn to not be afraid of failure and to be always
willing

•

to

try

again.

Use play as a learning tool. Children learn through play. We want our children in
balwadi to have the freedom to explore their curiosities and extend their knowledge
of the world through unstructured play times. By having the freedom to explore, our
children learn cause and effect, the benefits of trial and error and the give and take of
relationships with others.
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•

Reflect in Closing Circle Time. Reflection is also an important part of the creative
process. We want to encourage our children in balwadi to reflect on what they learn
each day through Circle Time and through displaying their work around the
classroom so the children can physically look back at what they have done.

•

Growth mindset. We want to nurture our children’s creative thinking and curiosity
through asking ‘what if’ questions, rather than giving direct instructions. We want to
encourage them to observe and wonder about the world around them.

Through encouraging exploration through trial and error, we want our children in balwadi to
learn to not be afraid of failure and to be always willing to try again.

2.HEALTH AND HYGIENE
We want balwadi children to:
•

Respect and care for themselves properly

•

Come to Hunar Ghar ready to learn

•

Understand how to make healthy choices

In balwadi, we want our children to be healthy and to come to school ready to learn.
We provide our children with important knowledge about personal hygiene that they do not
learn at home. We teach our children the importance of looking after their health, which will
benefit them throughout their lives.
We want our children to have good attendance and to arrive punctually. We want them to
arrive neat and tidy so that they are ready to learn.
We want our children to learn to take personal responsibility of keeping themselves and their
clothes as clean as possible throughout the day so that they are always in a fit state to learn.

HOW TO ACHIEVE THIS:
•

Promote washing hands. In balwadi, our children learn to wash their hands after
using the latrine, and before and after every meal.
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•

Promote healthy food. We want our children to appreciate and enjoy fruit and
vegetables, and to understand that these foods help us grow.

•

Offer Assistance. If a child arrives at school not in a state ready to learn, or if a child
gets dirty during the day, it is the teacher’s responsibility to help that child so that
they are able to participate in the day’s activities.

•

Be Supportive. Many of our children are the first in their families to attend school
and to experience the responsibility of attending regularly and punctually. The
balwadi teacher therefore must offer as much support as possible to families
struggling to adjust to this new responsibility.

3.RESPONSIBILITY AND RESPECT
We want balwadi children to:
•

Respect other people

•

Respect school materials and the surrounding environment

•

Respect school rules

•

Resolve conflict peacefully

•

Be compassionate and empathetic towards other people

•

Share information, interests and ideas

•

Accept responsibility for actions

We want our children at Hunar Ghar to interact positively with the environment and people
around them. We want them to embody the values of Hunar Ghar.
A balwadi child is compassionate and kind. They share, help others, play happily without
conflict, treat others kindly and wait their turn. They are able to admit to mistakes and to
understand the importance of apologising. They are perceptive of other’s feelings and are
able to ‘put themselves in somebody else’s shoes’.

HOW TO ACHIEVE THIS:
•

Create the right atmosphere. We want our children to learn in a respectful and
friendly classroom atmosphere, where the balwadi teacher acts as a role model and
is caring and attentive. It’s important that each child feels a sense of belonging in
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balwadi, as this will increase their self-esteem and give them the confidence to
explore and try new things.

•

Good communication. Good communication is vital for creating a happy
environment in which every child is able to learn. Through stories, role-plays and
other activities, we want to encourage the children to improve their communication
skills, to learn how to vocalise their thoughts and feelings, as well as developing their
empathy towards others.

4.FOCUS AND SUCCESS
We want balwadi children to:
•

Concentrate on the task at hand and work hard

•

Follow oral directions (up to 3 steps)

•

Work well independently and in a group

•

Complete work in a reasonable amount of time

•

Recognise strengths and accomplishments

•

Make plans and follow through

Balwadi is the first experience for children in an educational environment, and being able to
focus on tasks is often challenging for new learners. We want our children to increase their
attention spans and focusing abilities over the two years they spend in balwadi.
We want our children to become able to follow multi-step oral directions, to keep noise in the
classroom to below a level that is distracting to others and to develop good listening skills.

HOW TO ACHIEVE THIS:
•

Follow the schedule. The balwadi schedule provides the right balance of mental
and physical activity, so that our children are able to engage in each of the day’s
activities without tiring (either mentally or physically). By having a range of activities
that require both independent and group work, we want to teach our children the
difference skills needed for working on their own and for working as a group.
By following a daily schedule, we want to teach our children about completing tasks
within allotted times.
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•

Champion a ‘trial and error’ approach. We teach our children to learn the value of
perseverance by emphasising how we can learn from our mistakes and by
advocating a ‘trial and error’ approach to tasks.
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THE BALWADI TEACHER’S ROLE
The balwadi teacher is the embodiment of what it means to be a mentor and a guide as a
teacher. In no way is your focus as a balwadi teacher to do numbers and letters: your role is
to nurture young people in a loving and caring environment. Below are points on how to be a
perfect balwadi teacher:
•

The balwadi teacher is a guide. Balwadi is a transitional period for the children. It
is their first experience of adapting to a new environment and is therefore a sensitive
time. It is the balwadi teacher’s responsibility to guide and reassure the children
through this first stage of life as a member of the Hunar Ghar community.

•

The balwadi teacher is a nurturer. Young children possess a desire to learn and
an innate curiosity. It is the balwadi teacher’s responsibility to maximise this and to
expand and develop the children’s interests.

•

The balwadi teacher is flexible. Young children have short attention spans and
each child will have a different learning style. It is the balwadi teacher’s responsibility
to adapt and to be creative when teaching so that every child is engaged in each
activity.

•

The balwadi teacher is supportive. We want our children in balwadi to learn from
their mistakes and to see failure as part of the journey to success. It’s the balwadi
teacher’s responsibility to create an atmosphere where this is possible by offering
specific praise and by motivating the children to keep trying.

The balwadi teacher should remember the following guidelines in the day to day running of
balwadi:
•

Give Direction (but don’t dictate). As much as possible, set tasks where you avoid
telling the children exactly what to do. Give the children freedom to explore and
discover through trial and error and encourage them to try out their own ideas
Guide children to solutions through posing questions and motivate with supportive
comments

•

Nurture Children’s Creativity. Teach the children not to be afraid of failure by
encouraging them to learn from their mistakes and to try again. Create tasks where
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the emphasis is on the process of discovery and exploring rather than a successful
result

•

Be Creative Too. Similar to ‘Give Direction’ - act as the children’s partner in the
learning process rather than always being the leader. It’s important to be flexible and
understanding with young children, for example letting a child take a break if they
need one – a child won’t learn if they’re upset or tired. Look out for situations that can
be used to teach a lesson about Hunar Ghar values, either as they happen or
referred back to later on in the day (i.e. closing Circle Time)

•

Give Praise. Focus on reinforcing positive behaviour with specific praise that refers
to the good deed. Praise a child’s perseverance, even if they are yet to succeed.
Praise a child’s ability to learn from their mistakes, be it an academic one or bad
behaviour.

•

Follow the Daily Routine. While it is important to flexible and adaptable to different
situations that might arise, this should be done within the framework of the balwadi
daily

schedule.

Following a consistent routine day after day gives children a sense of security, which
in turn encourages them to take risks and make choices that open the door to
exciting learning opportunities
Above all, a balwadi teacher must have an enthusiasm and passion for children.

THE BALWADI SOCIAL CHECKLIST
The balwadi social checklist is how we conduct assessment in balwadi. Unlike classes 1 to
8, assessment in balwadi is by observation only. The Social Checklist provides the balwadi
teachers with the indicators of our children’s progress in their social development and
understanding of Hunar Ghar values that they need to be looking for.
As a teacher you should use these checklists to establish trends, and from these can identify
which areas to be focused on, which children may need more attention and to adjust
learning outcome expectations for future balwadi children. The social development checklist
should be used once every two weeks per child.
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The Teacher Social Development Questionnaire acts as a prompt to help you as balwadi
teachers to think about how they are incorporating the Balwadi Social Vision and Hunar
Ghar Values. It also provides the space for you to reflect on how you have been successful
in implementing the Balwadi Social Vision, as well as how you can continue to improve.
The balwadi co-ordinator uses these questionnaires, along with class observation and
analysis of the student checklists, to provide the you with constructive feedback on you
approach to promoting the Balwadi Social Vision in the classroom.
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4. PROCESSES WHICH INCREASE
PARTICIPATION OF COMMUNITY
MEMBERS AND PARENTS
Having an engaged school community is vital in running a successful school. Without the
engagement and support of the community then running a good school would be very
difficult.
The community should know what the children are learning. Parents should be involved in
their children’s learning process. Community members should feel valued members of the
learning community and be able to provide their insight and advice on how to improve the
school.
Community members are an important part of the school accountability system. With their
help, school standards will increase. To do this, the community need to clearly understand
how they can support the school.
The community needs to understand what are the mechanisms we use to develop the
school over time. It is our responsibility as a school to inform them of these processes and
provide support to help them use them well.
As a teacher, you play a vital role in those processes.
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4.1 SCHOOL MANAGEMENT COMMITTEE
An active and energetic school management committee is an essential part of any
successful school. A good SMC will help:
1. Push for improvement in standards at the school.
2. Put the children and the community’s interest at the centre of what we do.
3. Support teachers and school leaders in achieving their aims by providing
help, new energy and new ideas.
At Hunar Ghar, our long term vision is of a school which is for the community and truly run
by the community.
To achieve this vision, it is essential that every teacher and school leader understands:
●

The importance of promoting community involvement and community voice.

●

The need to develop community members’ understanding of the positive role they
can have in shaping Hunar Ghar, by providing them with tools to assess our work,
responsibilities toward the school and power to make changes.

●

The need to truly listen to community members’ inputs, reflect on their feedback and
where the feedback is constructive to act to implement what they suggest.

●

That SMC members are true partners in Hunar Ghar’s journey.

●

That we should be honest about our mistakes to SMC members and that, at times,
the are entitled to criticise our efforts, as long as it is for the good of the children we
serve.

RIGHT TO EDUCATION ACT 2009 AND SCHOOL MANAGEMENT
COMMITTEES
As well as believing that an active and empowered SMC is essential for governance and
school improvement, it is something that RTE 2009 stipulates.
1. Section 21 of the RTE mandated the formation of School Management Committees
(SMC) for all government, government-aided and special category schools.
2. The SMC is intended to democratise and decentralise the education process through
active involvement of parents.
3. RTE suggests that parents are the main stakeholders in the education process, and
should be the change leaders for school improvement.
According to RTE the main functions of school management committees include:
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1. Monitor functioning of the school, such as mid-day meal provisions, toilet facilities
and teacher attendance.
2. Monitor academic progress of learners.
3. Monitor receipt and utilisation of grants from the government or local authorities.
4. Prepare

annual

and

three-year

School

Development

Plans

that

address

infrastructure and academic achievement.

SMCS AT HUNAR GHAR
Clearly at Hunar Ghar, we do not receive government grants, so this function is not relevant.
At present, the SMC is also not involved in preparing a school development plan- this is
because the SMC has been running for a short time and is not fully mature yet. In the future,
our vision is that the SMC is involved in creation of a school development plan.
We do however have monitoring roles for the SMC. These include:
1. Child Health & Nutrition Monitor
2. Teaching & Learning Monitor
3. School Cleanliness & Hygiene Monitor
4. School Maintenance Monitor
As well as this, community members are engaged in our Adhyayan Self Review Process,
which takes place every 1-2 years.

COMMITTEE STRUCTURE
The committee consists of:
1. 18 community members. These should equal numbers of male and female members
and represent parents from all areas that our learners come from.
2. The principal.
3. At least two teacher representatives.
4. At least two student representatives.
5. Team member responsible for grounds maintenance.
6. Team member responsible for health and nutrition at Hunar Ghar.
The committee meets once a month and it is the responsibility of the principal and teachers
to organise the meeting and notify all members.

MEMBER ROLES: COMMUNITY MONITORS
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Community Monitors are members of the community, whose role is to monitor and report on
school standards. Currently these monitors are not elected, they are chosen.
The Community Monitor roles are:
1. Child Health & Nutrition Monitor
2. Teaching & Learning Monitor
3. School Cleanliness & Hygiene Monitor
4. School Maintenance Monitor
For each monitoring role, there is a checklist which must be printed out and available to the
monitor. The monitor must use the checklist and:
●

Come to Hunar Ghar at least one day in the month and make observations on points
noted in the checklist.

●

Be accompanied during their observations by a Hunar Ghar team member, who can
answer their questions and if they are illiterate can verbally communicate what is on
the checklist to the monitor and note their observations for them.

●

Communicate their observations and recommendations to the rest of the committee
in the following meeting.

The monitoring roles are a simple device to build engagement and participation with the
community. These checklists are an opportunity to:
1. Build up a common vision for Hunar Ghar.
2. Develop a common language and common indicators of ‘what good looks like’ with
SMC members.
3. Identify areas where the school team needs to act.
4. Identify areas where SMC members can act to improve Hunar Ghar.
The Hunar Ghar representative who accompanies the SMC member is responsible for
discussing the checklist with them and writing it up. Both of these checklists will be filed in
hard copies.
For each of the monitoring checklists, a description is presented below:
Child Health and Nutrition checklist:
• The quality of food children are
served.
• Cleanliness of learners and

Academic Standards checklist:
1. Participation
of
the
learners in classes.
2. The
classroom
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food hygiene.
Safe and clean drinking water.
Child vaccinations and health
monitoring.

environment.
3. Teacher
and
student
attendance.
4. Quality of teaching and
learning in classes.

School Cleanliness and Hygiene
checklist:
• Classrooms.
• General cleanliness of Hunar
ghar.
• Kitchen , food and lunch time.
• Latrine hygiene.

School grounds and maintenance
checklist:
• Maintenance
of
all
school
buildings.
• Maintenance of grounds.
• Maintenance
of
other
infrastructure such as boundary
walls and the well.
• Plantation work.

•
•
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SMC Ambassador Child Nutrition Checklist
Date:

Ambassador
name& signature:

Time:

HG guide name:

1. Quality of food served to children at Hunar Ghar
1. What is served in lunch
today?
2. Were there any fruits,
salads or nuts served
with the food today?
3. Was the food properly
cooked or half cooked?
4. Do the children have
access to clean
drinking water at lunch
time?
5. Do the children like the
food served today?
Comments

2. Hygiene at lunch time
6. How many of students
wash their hands
before lunch?
7. Do the children use
soap when washing
their hands?
8. How many of the
students wash their
hands after lunch?

9. Is the food prepared in
a clean environment?
10. Are plates and utensils
properly cleaned?
11. Has the food been
stored in a clean and
tidy way?
12. Is there any evidence
of rats/mice in the area
where food is stored?
Comments

3. Good conduct at lunchtime
13. How many students
eat the food
completely?
14. How many students
throw away food?
15. Are teachers available
to supervise children
during lunchtime?
16. Are children sat
appropriately and
comfortably for eating
lunch?
Comments

4. Child growth and health
1. Is there evidence that
children’s heights and
weights have been
taken in the past 3
months?
2. Is there a first aid kit
available at the school?
3. Is there evidence that
children are getting
iron and folic acid

twice per week as per
government
recommendations?
4. Is there evidence that
medication to prevent
worms is being given
every 6 months to
children at Hunar Ghar
5. Does every child at
Hunar Ghar have a
health record and
vaccination record?
Comments

SMC Ambassador Cleanliness & Hygiene Checklist
Date:

Ambassador name
& signature:

Time:

HG guide name:

1

General school environment

1.1

General physical check around main gate, boundary, all stairs, all water tanks, around classrooms – tick
all that apply, give details below
Are all stairs neatly swept and free from debris?
Is there any rubbish/ litter lying around?
Are there any random building materials, broken tiles, loose construction stones lying around?

2

Upper Madan

2.1 General physical check – tick all that apply, give details below
Are there any signs of food discarded by children at lunch?
Is the any litter lying around?
Are there any children’s copies, textbooks, or other material discarded?

3

Classrooms

3.1 Minimum cleanliness resource checking – tick all that apply
Y

G

B

R

T1

T2

T3

L1

N1

N2

N3

N4

N5

N6

N7

N8

Are there two waste bins? (organic and non-organic)
Stone floor tiles, well swept
Clean and tidy blackboard on the wall?
Class notice board by the door?
Closed water bottled with sanitary tap dispenser?
Are there two waste bins? (organic and non-organic)
Stone floor tiles, well swept
Clean and tidy blackboard on the wall?
Class notice board by the door?

L2

Closed water bottled with sanitary tap dispenser?
Comments on classroom cleanliness

4. Kitchen, food & lunch
4.1 General kitchen visual check – tick all that apply, give details below
Has the kitchen been swept properly, inside and out?
Are all the storage containers kept systematically?
Are all the shelves clean and hygienic?
Is the wood being correctly kept in the wood store?
Are all the buckets, cups, pots, spoons and thalis clean?

4.2 Food physical check – tick all that apply, give details below
Is there any food left open to rats, ants and insects?
Are the all the grains clean?
During food preparation are all vegetable peelings being collected and put in compost area?
Is all the food being prepared of a good quality?

4.3 Lunchtime check – tick all that apply, give details below
Look at the school menu – is the correct food being completely prepared?
Are all the children sitting properly and all together?
Are the teachers with the children, helping them sit neatly and keep clean and tidy?

If there is fruit or vegetable today, are all the children taking and eating it?
Are all the thalis being properly cleaned?
Are all the kitchen materials being correctly cleaned?

5

Latrines

5.1 Cleanliness & Hygiene – tick all that apply, give details below
Are they swept and clean?
Is there any defecation or evidence of urine nearby, but outside, the latrines?
Is there a clean bucket and just for washing?
Is there water in the bucket?
Is there water outside the latrine for washing hands?
Is there soap for washing hands after using the latrine?

6

Child hygiene
Are children generally well dressed?
Is it evident that children have generally washed before coming to school and combed their hair?
Are children’s nail cut and clean?

SMC Ambassador Grounds and Maintenance Checklist
Date:

Ambassador name
& signature:

Time:

HG guide name:

1. Classrooms & Library
Y

G

B

R

T1

T2

T3

L1

L2

Is the floor in good repair?
Are all tiles present, and are they correctly positioned?
Are windows repaired?
Are doors properly maintained?
Do locks for windows and doors work properly?
N1 N2 N3 N4 N5 N6 N7 N8 N9
Is the floor in good repair?
Are all tiles present, and are they correctly positioned?
Are windows repaired?
Are doors properly maintained?
Do locks for windows and doors work properly?
Comments

2. Latrines
Girls’
Is the roof in good repair?
Are all the tiles in good repair?
Is the floor strong and secure?
Is there any sign of other damage or wear-and-tear?
Is there a water supply which works?
Comments

3. Kitchen

Boys’

Is the chula in good repair and working properly (is there any sign of smoke on the walls?)
Are all the tiles present and correctly positioned?
Is the floor in good repair?
Are the shelves in good repair?
Comments

4. Main gate & all stairs
Is access to the main gate even and level?
Is the area just inside the main gate clean, presentable, and well kept?
Have excess building materials from previous building work been cleared from the area
surrounding the main gate?
Comments

5. Well
Is there material on the covers preventing the children from walking on top?
Is the protective wall properly maintained?
Comments

6. Offices & Store area
Main office Lower
Office 2
Is the floor in good repair?
Are all the tiles present and correctly positioned?
Are all the windows and insect screens in good repair?
Are the batteries in good repair?
Are all the light switches and plug boxes securely attached to
the wall?

Upper
Office 2

Are all the wires securely attached to wall/wood/door frame,
so that there are no loose wires?
Is there any place where there is a risk of a wire becoming
damaged (eg trapped in door)?
Comments

7. Building materials
Have all building materials been tidied to one area? (mitti, goba, cement, chuna, riti,
stones, etc)
Comments

8. Rainwater harvesting tanks
Are the tanks clean?
Are there any signs of cracks or leakage points?
Is there material on the covers preventing the children from walking on top?
Comments

9. Paths, swing & general grounds
Has the swing been oiled?
Are any of the stairs or paths in disrepair?
Where paths run over material dug out of well, have the paths be properly developed and
cleared of small stones, rocks, and other material?
Is there clear and easy access to the library?
Is the library path even and level?
Is the path from the green room to the red room even and level?
Is the path from the green room to the office even and level?

Comments

10. Boundary
Is the boundary wall well maintained?
Are there areas which need repairs?
Are gates and access points properly maintained?
Is there evidence that goats and cows are being kept out of the school grounds?
Comments

11. Plantation
Is there evidence of tree and plant plantation on the grounds?
Are existing trees and plants being cared for properly?
Are any trees causing problems to school buildings or a danger to children?
Comments

SMC Ambassador Academic Standards Checklist
Date:

Ambassador
name& signature:

Time:

HG guide name:

1. Teacher attendance
In the last month how
many days was the
school open?
Were any teachers
absent more than 3
days?
Overall how do you rate
teacher attendance?

Very good

Good

OK

Poor

2. Student attendance
In the last month how
many days was the
school open?
List the children who
Child name
were absent more than
5 days?

Hamlet

SMC member
responsible

For each of these students SMC member responsible should conduct a
home visit- please notify them to do this.
Overall how do you rate
student attendance?

Very good

Good

OK

2. The classroom environment- generally in classrooms
2.1 Was there a dustbin present in the classroom?
Yes

No

Poor

2.2 Was the dustbin being used & emptied daily?
Yes

No

2.3 Was there a Matka with fresh water in the classroom daily?
Yes

No

2.4 Were all books, stationery and teaching materials kept tidily at the beginning and end
of class?
Very tidy

Quite tidy

Not tidy

Very untidy

2.5 Did it look like the class has been swept and dusted in the past 24 hours?
Yes

No

2.6 Overall cleanliness of classroom
Very clean

Quite clean

Not clean

Very dirty

2.7 Did the classroom have strong displays of the students’ work, which the teacher
clearly values and keeps up to date? (AQS)
Yes- plenty, valued, up to date

Some

No- not much, poorly cared for

2.8 Were there displays which reflect the values and culture of Hunar Ghar School?
(AQS)
Yes- clearly displayed and
Somewhat
Not at all
cared for
2.9 Was there evidence that children had been involved in creating class rules?
Yes- clearly displayed

Somewhat

Not at all

2.10 Did the classroom have furniture which were fit for purpose and set out to help
students learn and interact? (AQS)
Yes

Some improvement needed

Lots of improvements needed

2.11 Did the students have access to equipment that is up-to-date and suitable for the
subjects they are studying? (AQS)
Yes

Some improvement needed

Lots of improvements needed

2.12 Did the students have appropriate texts/resource materials to support them in their
work? (AQS)
Yes

Some improvement needed

Lots of improvements needed

2.13 Did the students have appropriate pens, pencils, rulers and books for writing? (AQS)
Yes

Some improvement needed

Lots of improvements needed

2.14 Please note any good points or areas for improvement to classroom environment
•
•
•
•

.
.
.
.

3. Classroom climate and creating a learning-friendly atmosphere
3.1 Were the children relaxed and the session conducted in a fear free manner?
Always

Mostly

Sometimes

Never

3.2 Were issues of discipline dealt with calmly and in a way that helped the children
understand and develop?
Always
Mostly
Sometimes
Never
3.3 Where children were set tasks, were instructions and expectations clear and
directive?
Always
Mostly
Sometimes
Never
3.4 Was the session conducted in an orderly fashion?
Yes, very well
structured with good
flow

Quite well

Some distractions or
periods where the
class was
disorganised
3.5 Were children able to ask questions over the session?
Most of the time

Some of the time

Very chaotic class
overall

Only occasionally

No space for
questions

3.6 Did the teacher ask questions regularly to keep children involved?
Always

Mostly

Sometimes

Never

3.7 Did the teacher ask open ended questions and allow the children to answer?
Always

Mostly

Sometimes

Never

3.8 Was the teacher responsive to cues from the children?
Always

Mostly

Sometimes

Never

3.9 Were all children engaged with individually by the teacher?
Always

Mostly

Sometimes

Never

3.10 Were all students actively participating in the session?
Always

Mostly

Sometimes

Never

3.11 How was the teacher mobile and dynamic during the lesson?
Always
Mostly
Sometimes
Never
3.12 Please note any good points or areas for improvement to the classroom climate and
creating a learning-friendly atmosphere
•
•
•
•
•

.
.
.
.
.

Always

Mostly

Sometimes

Never

Comments:
4.14 Does the marking help students understand how they can improve their work, or only if
they have done something correctly or not?

4.13 Are books checked regularly by teachers?

4.12 Does the teacher have high expectations of presentation of written work?

4.11 Do students of mixed ability work well together in lessons?

4.10 Are all students in the class, regardless of gender or ability equally involved in their
learning?

4.9 If homework has been set, does it meet the needs of all students?

4.8 Do students have work that meets their needs in class and seize opportunities to extend
their learning?

4.7 Are the skills and knowledge being taught suitable for the students’ age?

4.6 Does the teacher manage any ‘incidents’ carefully and sensitively?

4.5 Are students keenly aware of what is expected of them in order to learn effectively?

4.4 Does the teacher have well-established systems and procedures for managing the class?

4.3 Do students listen well to what others are saying?

4.2 Do students work well individually, in pairs and in groups?

4.1 Do the students in the class treat each other well during and between classes?

4. Teaching and learning indicators from Adhyayan AQS:
Generally in your visit to Hunar Ghar:

Always

Mostly

Sometimes

Never

Comments:

5.11 Did class activities promote team work as a core skill?

5.10 Did the sessions encourage independent (i.e. student-led) learning?

5.9 Was extra support provided to those who needed it across the sessions?

5.8 Did you feel the students knew what they needed to do to improve their
work?

5.7 Did you feel that the students made good progress over the chapter,
whatever their starting points?

5.6 Did the students work readily with their peers and teachers during
sessions?

5.5 In the sessions, did students participate fully whatever was being done?

5.4 Was there evidence that the students understood the marking and
assessment system of the teachers?

5.3 Did students talk to one another and their teachers about their studies and
progress?

5.2 Did the teacher welcome student contributions and questions over the
sessions?

5.1 Was there evidence that student leadership is encouraged to make
sessions a success?

5. Children at Hunar Ghar indicators from Adhyayan AQS
Generally in your visit to Hunar Ghar:

SMC MEETING STRUCTURE
Meetings are held once a month after school and are expected to last between 1-1.5 hours.
The date of the next meeting is determined at the end of the current meeting. Meetings are
currently held to coincide with Sangats and Child Learning Demonstration Days.

BEFORE THE MEETING
●

Principal and Gopal write agenda, share with Ed 7 days before meeting.

●

Feedback on agenda is given and agenda is finalised.

●

Agenda distributed to community members 3 days before meeting.

●

Copy of agenda put on school notice board.

●

Copy of Agenda kept in SMC file in office.

DURING THE MEETING
●

Meeting starts with a short pratna, and chai & nasta during which time attendance is
recorded.

●

A small introduction (the same once each meeting) reminds committee members
what the committee is and is not about.

●

Summary of last month's meeting is read out.

●

Agenda of today’s meeting is read out.

●

Community Monitors report on observations from last month.

●

The teacher representative should report on child attendance.

●

The student representative should report on an element of educational activity.

●

Chandrakant give a short report on Hunar Ghar in the last month.

●

On basis of observations, recommendations and actions are agreed- these should
include school improvement activities which the SMC can manage, some which
school leadership manage and some which teachers and other team members can
manage.

●

We share our plans for next month with the committee.

●

Set the date of the next meeting.

AFTER THE MEETING
Minutes of the meeting should be posted on the community notice board the next day. A
summary is included in the next community newsletter.
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A copy of the minutes should be signed by the Principal and sent to GSS, the Sarpanch, and
the Educate for Life team the next day.
The Educate for Life team should discuss every meeting with the Principal- it is vital that
issues identified by the SMC are addressed, so that members feel like their opinions and
inputs will result in change. If this is not done the SMC will become ineffective, attendance
will drop, and the community will be be valued members of the change process at Hunar
Ghar. The responsibility for ensuring the school is responsive to SMC comments lies with
teachers, school leaders and Educate for Life leaders together.

4.2 COMMUNITY NEWSLETTER
OVERVIEW
Community involvement in education is important for many reasons. It allows communities to
identify local education issues and develop strategies to overcome these.
Civic participation in local schools helps to ensure the curriculum remains relevant. It can
also help monitor the outcomes of education at multiple levels. In resource-constrained
settings, community participation can also be a means of advocating resources to move
towards a high-quality public system of education.
Community participation can take different forms; from encouraging children to attend
school, to actively participating in meetings or assisting with school construction.
As such, participation can:
●

Improve access to education.

●

Improve the quality of education.

●

Allow communities to voice their specific needs.

●

Allow schools to develop the curriculum collaboratively with school authorities,
sending regular community newsletters to marginalized groups.

●

Create accountability and ensure sustainability of programs that are implemented
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THE PURPOSE OF A NEWSLETTER
Newsletters as tools for establishing on-going communication and forming parent-teacher
relationships. By providing essential information to parents, they can foster a connection
between the classroom and the community. Newsletters are distributed on a monthly basis.
•
Ask for feedback from parents regarding what they would like to see in the newsletter.
Giving the community a say will build trust and further strengthen parental involvement in
school.

Newsletters can include also quotes from children, artwork, book suggestions for families,
words to songs or finger plays or photos showing what the children are doing.

COMMUNITY NEWSLETTER IN HUNAR GHAR
The community newsletter is a key way of regularly communicating with the community. It
informs them of what has happened in the last month at Hunar Ghar and how this
contributes to their child’s education. It also informs them of upcoming events over the next
month. Over time, it helps them understand the expectations they can have of our school
and making us more accountable to the community.
Community newsletter is sent out at the beginning of every month by the school Principal.
The Principal along with his teachers creates the newsletter. They go to each family’s home
and take the time to talk through it with them. This ensures community members understand
the contents, and have the opportunity to discuss it.
Some ideas of what to include in community newsletters:
●

Main activities of last month in Hunar Ghar.

●

Announcements of upcoming events.

●

Invitations to class activities such as Child Learning Demonstration day.

●

Thank you notes to families who help out.

Each newsletter is distributed 1-4 days before the beginning of each month.
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The newsletter is an A5 booklet containing 8 pages (made up of 2 A4 pages folded and
stapled). The outside is colour printed and the inside black and white. The layout is shown
on the next page.

HOW SHOULD TEACHERS CONTRIBUTE TO THE NEWSLETTER?
The community newsletter is another way for you to interact with parents and community
members. It is an important way of sharing information about student successes. We have
listed a few points below on how you can contribute to the newsletter:
●

You could get some of the work of learners from your class published in the
newsletter. This could include a poem written by one of your learners or a piece of art
or a chart paper presentation done by your learners.

●

You could also take pictures of a Community Learning Morning or a class
presentation to showcase your learners work in the community newsletter.

●

You could ask your learners to write a short paragraph on what they have enjoyed
learning in that month and why.

●

If you think there are any important announcements or concerns you need to present
to the community then you can ask the Principal to include it in the newsletter.

●

Finally, if in the coming month it’s your turn to conduct a CLDD then do make sure to
include it in the newsletter. This is an easy way to communicate with parents and
community members.
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4.3 CHILD LEARNING DEMONSTRATION
DAYS
A school has to be viewed as a social organisation, organically linked to the community who
have a say in the management of the school. Over the years, this link between schools and
communities has almost completely disappeared. This has significantly contributed towards
the decline in the school system. Under the Right to Education Act 2009, there is an attempt
to restore this legitimate space, to the community. This is an opportunity we must not lose.
As a matter of priority, the essential components of a good school need to be understood,
especially by parents. Thus, understanding the child learning processes and teacher child
relationships is crucial.
In this context, engaging with schools at the local level and system level are significant for
parents. At Hunar Ghar along with other efforts such as School Management Committee and
Community Learning Mornings, we have developed another practice called Child Learning
Demonstration Days.

CHILD LEARNING DEMONSTRATION DAY WITH THE
COMMUNITY
Currently a school is viewed as an alien body, owned by the government in which parents
and communities have no involvement. We are trying to change this perception by including
community participation approaches such as CLM’s, Community Newsletter and CLDD.
A CLDD will be conducted on the last Friday of every month. If there is an important event
such as Independence Day, Republic Day or Diwali celebration then a CLDD should take
place on that day.
The Principal creates a timetable at the beginning of the year and distributes to teachers.
This is also distributed to parents and community members during the School Management
Committee in June.
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A CLDD in Hunar Ghar is a platform not only for our learners to showcase their knowledge
and learning but also for their parents and the community to be part of this learning process.
It is way for our community to take ownership of their school.
At the end of every CLDD parents and other community members must have an
understanding of this learning process. Parents and community members could also
contribute to assessing their children’s learning. This event becomes a platform for parents
to share their ideas on how we can improve our education practices.
As a teacher, it is therefore your responsibility to conduct CLDD’s around themes that would
be interesting and engaging for both learners and for community members. There is a
detailed description below on how you can make your CLDD a success.

WHY ARE CHILD LEARNING DEMONSTRATION DAYS
IMPORTANT?
A demonstration of learning is typically both a learning experience in itself and a means of
evaluating academic progress. It helps in making a strong connection between knowledge,
understanding and application.
Performing in front of community members is an opportunity to test their knowledge and
apply it.
Different dimensions of social skills can be developed, such as:
1.

Self confidence

2.

Leadership

3.

Team work

4.

Performance and presentation skills

Since CLDD’s allow learners to participate outside the classroom, they tend to find them
more engaging. Students are more motivated, efficient and active.
Child Learning Demonstration Days CLDDs are an opportunity for learners to learn by
teaching. They allow learners to plan and teach fellow classmates.
CLDD connects classroom-based learning with real life scenarios. They bring the curriculum
to life, making learning a captivating experience. Children can make the connection between
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knowledge, understanding, and application. A CLDD session is both a learning experience in
itself and a means of evaluating academic progress for both learners and teachers.
Demonstrations can encourage learners to think critically and problem-solve. They can also
develop skills such as oral communication, public speaking, teamwork, planning, selfsufficiency and goal setting among many others. Demonstrations can be interdisciplinary;
they can require learners to apply skills and knowledge from many different subject areas.
Demonstrations of learning may also encourage learners to connect with issues in the
community and integrate outside of school learning experiences with those in the classroom.
CLDD’s can empower learners by allowing them to make choices about the direction their
learning should take. This level of ownership of their learning can be a powerful motivator.
Because CLDD’s require learners to do activities, they are more likely to retain knowledge.
CLDD’s also allow teachers to reflect on their teaching skills. Dependent on how well a
learners explained a concept, the teacher can gauges what extent it should be explained
again in future.

USING THE CHILD LEARNING DEMONSTRATION DAY
TOOL
At June orientation you will be given a CLDD proforma by the Principal, that will have the
dates for when you will conduct a CLDD. This tool takes you through the various steps
involved in successfully conducting a CLDD.
You will also be given a CLDD observation tool. This tool needs to be filled in once the
CLDD is complete. Details of how to fill in the tool is written below.
Make note of the dates and add them to the Chapter Planning tool.
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CLDD Planning Tool
Must be completed 1 month before CLDD date

Class

Subject

Name:
Date:

CLDD Topic

1. Topics covered since last CLDD
1.1 Date of last CLDD for this subject and class:

__ __ / __ __ / __ __

1.2 Date next CLDD scheduled for:

__ __ / __ __ / __ __

1.3 List the main chapters and topics which the children will have covered in this subject
between these dates, that might be good for CLDD
Chapter

Topics

2. Topic for upcoming CLDD
The CLDD is supposed to be a ‘festival of learning’. The event should:
1. Demonstrate that real learning and personal development has taken place in their
child over the last few months to parents.
2. Be informative and enjoyable for parents and audience members
3. Challenge children to synthesise learning (i.e. not just to have memorized, but to have
learned and understood to the level where they can explain content clearly to others)
2.1 From the chapters and topics which you have listed, which do you think would be a strong
basis for delivering a demonstration as described above?
Topic(s) or chapter(s) chosen:

2.2 What learning points/objectives from this topic do you hope will be communicated to the
audience during the CLDD?
1. .
2. .
2.3 I believe the topic chosen has the potential to be informative and enjoyable for parents
Very much

Somewhat

A little

Not at all

2.4 I believe the topic will allow children to demonstrate real learning and personal development
to parents
Lots of learning

Some learning

Little learning

No learning

2.5 I believe the topic chosen offers children a good opportunity to synthesise learning
Very much

Somewhat

A little

Not at all

3. Type of performance or exhibition
The CLDD is supposed to be a ‘festival of learning’. It should:
- develop children’s skills in presentation, communication and artistic expression
- promote children’s self-confidence and team working abilities
- allow all children to participate and play an important role
- be well rehearsed and presented to entertain the audience and make parents feel proud
3.1 Which of the following types of performance or exhibition will you use for your CLDD? (You
can use a combination of types if this is appropriate)
Creative
Musical
Dance
Dramatic
Recital of poetry
performances:
performance
performance
performance
or songs
Creative
Gallery of
Short movie or
Physical models,
Art exhibition
exhibitions:
photography
documentary
or sculptures
Academic
Poster
Exhibition of
Demonstration of
Student quiz
exhibitions:
presentation
class work
experiments
Via newsletter
Other:
Alternative
with home visit
demonstration:
demonstrations
3.2 I believe using this type of demonstration will enable children to develop skills in
presentation, communication and artistic expression
Very much
Somewhat
A little
Not at all
3.3 I believe using this type of demonstration will enable children to develop
Very much
Somewhat
A little
Not at all
3.4 I believe using this type of demonstration will all children to participate and play an important
role
Very much
Somewhat
A little
Not at all
3.5 I believe using this type of presentation will entertain the audience and make parents feel
proud
Very much
Somewhat
A little
Not at all
4. Audience involvement or participation
Many CLDDs will involve some form of audience participation. This method should be used to
help create or maintain audience interest or as a method for showcasing the children’s learning.
4.1 Would you like to use some audience participation in this demonstration?
Yes
No
4.2 If yes, what kinds of audience participation do you think you will use?
Question and answer
Using volunteers from Audience quiz (where Group audience
with audience (where
audience to help with
students ask audience participation (e.g.
audience can ask
demonstration
questions)
singing along to song)
questions)
4.3 At what point(s) in the demonstration will the audience participation take place? Circle all
which apply
Introduction
Demonstration
Conclusion

5. Plan for CLDD
5.1 How will the CLDD be introduced to the audience? What explanation will be given about the
demonstration (Subject, Topic etc) and what learning objectives it demonstrates:
Any audience
Time
Description of activity
People involved
participation?
required

5.2 Describe the sequence of activities which will take place during the demonstration
Any audience
Description of activity
People involved
participation?

Time
required

5.1 How will the CLDD be concluded? How will what has been demonstrated be linked back to
the learning objectives stated in the introduction?
Any audience
Time
Description of activity
People involved
participation?
required

6. Preparation for the CLDD
6.1 How many 45 minute sessions do you need to prepare for this CLDD?
6.2 List the dates of these 45 minute sessions and what the main activities will be.
Note: You should
1. Only be using timetabled time you have for this class and subject, breaks and before
and after school to prepare.
2. Use the 45 minute session plan as a template to plan each session below in more detail
3. Make sure children have plenty of time to practice and to create things like costumes,
posters etc to a high standard.
Date
Main activities planned
1. .
2. .
3. .
1. .
2. .
3. .
1. .
2. .
3. .
1. .
2. .
3. .
1. .
2. .
3. .
1. .
2. .
3. .
1. .
2. .
3. .

PROCESS
CLDD’s will take place at the end of every month and are an event to be celebrated by
Hunar Ghar learners, teachers, staff and community members. This will be a platform for
your learners to demonstrate what they have learnt over last month. It is a way of checking
whether learners have understood key points and can demonstrate this in front of their
peers, teachers and community.
Careful planning allows for a successful CLDD, which the planning tool will help with. The
tool is divided into 5 sub- categories:

1.

TOPICS COVERED SINCE LAST CLDD
1. Write the date for the last CLDD. If this is the first CLDD then leave it blank.
2. Write the date for the next CLDD. You can find this in the proforma.
3. Next, think about the chapters you have covered during these dates. You could look
at your chapter plans to get a more detailed idea of the themes you covered.
Identifying these is the most important step. It should be interesting for learners and
the community.
4. You can also select a topic that overlaps with other subjects.
5. Once you have decided on the chapter and topic, write them in the box.

2.

TOPIC FOR UPCOMING CLDD
1. This section will help you to be more specific about your topic and also help you to
plan the CLDD better.
2. From the chapters you have listed in section 1, write down topics that you think
would be best for your learners to demonstrate their learning.
1. Write down the learning outcomes/ objectives that you wish your learners to
demonstrate.
2. While choosing the topic, also think if the chosen topic will be enjoyable and
informative to the parents.
3. The chosen topic will help learners to demonstrate life-like situations and learning.

3. TYPE OF PERFORMANCE OR EXHIBITION
1. This section will help you to plan a creative and skills based demonstration.
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4. Start by thinking about the different methods or mediums you and your learners
would use to demonstrate their learning. This could be from the list that is provided in
the tool such as a musical performance, an art exhibition, a poster or a newsletter.
5. While thinking about the methods you would use, think about which skills your
learners would learn from the demonstration.
6. Also think about the best medium or method that would be interesting and engaging.

4. AUDIENCE INVOLVEMENT OR PARTICIPATION
7. This section will help you to identify areas in the topic where the audience can be
involved in the demonstration.
8. Examples include learners asking the audience questions, answering their questions
or a song that learners ask the audience to sing.
9. Finally think about at which stage will you include audience participation during the
CLDD.

5. PLAN FOR CLDD
1.

In this section write the details of the planned CLDD.

10. Describe each activity, how the audience will be involved, how many learners will be
involved and how much time will be spent on each activity.
11. At the end of the section write about how you plan to conclude the CLDD. Link it to
the learning objectives that you have stated in section 2.

Finally, make your own timetable. Specify dates and which activities you plan to prepare for
in those dates. You could use the session plan as a template to plan each session to help
you create a more detailed plan.
During the CLDD:
●

Identify gaps in learning.

●

Identify who actively participated and who remained quiet during the CLDD.

●

Once the Session is over, complete the reflective tool and add it to support books.

Post CLDD
●

Summarise the CLDD with the whole class and do not forget to appreciate their
effort!
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●

Fill the CLDD reflection tool. This is a two page document with objective questions
which help you to evaluate student participation, their overall performance and clarify
their understanding of the topic.

●

Take feedback from learners. You could ask them where they think their learning is
falling short, in which areas they require more information.

●

Plan Session for the next week based on student feedback and your observations.
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CLDD Reflection Tool
Class:

No. of students participated:

Name of Teacher:

Topic:

Duration:

1. Pre- demonstration planning
1.1 Did you explain the topic and learning points before the demonstration?
Not at all

A little

Somewhat

Mostly

Completely

1.2 How clearly did the demonstration communicate the curriculum points?
Not at all

A little

Somewhat

Mostly

Completely

Mostly

Completely

Most

All

1.3 Did the demonstration relate to the plan you made?
Not at all

A little

Somewhat

2. Student Participation
2.1 How many students participated in the CLDD?
Less than half

Half

More than half

2.2 Was the demonstration creative or a memorisation of the content?
Just
memorisation

Some

Equal balance

Quite creative

Very creative

2.3 Did the students plan the demonstration themselves?
I planned the entire
demonstration

We worked on it
together

I helped once asked

Planned the whole
event themselves

3. Connection with curriculum and CLDD plan
3.1 How much do you think the demonstration followed the pre- CLDD plan?
Not at all

A little

Somewhat

Quite a lot

Very well

3.2 How much do you think the demonstration connected the curriculum to real- life
scenarios?
Not at all

A little

Somewhat

Quite a lot

Very well

Quite a lot

Very well

3.3 Did it demonstrate cross- curricular teaching?
Not at all

A little

Somewhat

4. Audience Participation
4.1 Was the audience engaged during the demonstration?
Fully engaged

Somewhat engaged

Not at all

4.2 Did the audience ask any questions?
Lots of questions

A few questions

No questions

4.3 Were the students able to answer the questions?
All of them

Most of them

Few

Very few

None of them

5. On a scale of 1 (not much) to 5 (a lot) how would you rate the following:
5.1 How happy were you with the demonstration over all
1

2

3

4

5

3

4

5

3

4

5

3

4

5

3

4

5

5.2 Your effort in organizing the demonstration
1

2

5.3 The quality of the performance
1

2

5.4 The enjoyment of children
1

2

5.5 The engagement of children
1

2

6. Reflective analysis
6.1 What according to you was done well in the demonstration?

6.2 What do you think could have been improved?

